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Chapter Preview
This chapter will introduce you to 
the civilizations of an ancient 
region of the Middle East known 
as the Fertile Crescent. 

Section 1
Land Between Two Rivers

Section 2
Fertile Crescent Empires

Section 3
The Legacy of Mesopotamia

Section 4
Mediterranean Civilizations

Section 5
Judaism

Target 
Reading Skill

Clarifying Meaning In this chapter 
you will focus on clarifying, or bet-
ter understanding, the meaning of 
what you read. 

� A shepherd grazes his sheep 
along the banks of the Euphrates 
River in Syria.

Bibliography

 

2

 

Guiding Questions

 

Remind students about the Guiding 
Questions introduced at the beginning of 
the book. 

 

Section 1

 

 relates to 

 

Guiding Question

 

How did physical geography affect the 
development and growth of societies 
around the world?

 

 (Fertile land permitted the 
rise of civilizations in the Fertile Crescent.)

 

Section 2

 

 relates to 

 

Guiding Question

 

 
What historical accomplishments is each 
society known for?

 

 (The Babylonians and 
Assyrians gained riches and land through con-
quest, and built grand cities.)

 

Section 3

 

 relates to 

 

Guiding Question

 

 
What types of governments were formed in 
these societies and how did they develop?

 

 

 

(The government of Babylon established Ham-
murabi’s code, a set of written laws.)

 

Section 4

 

 relates to 

 

Guiding Question

 

 
How did physical geography affect the 
development and growth of societies 
around the world?

 

 (Phoenicia’s location on 
the Mediterranean Sea helped its alphabet to 
spread.)

 

Section 5

 

 relates to 

 

Guiding Question

 

 
What were the beliefs and values of people 
in these societies?

 

 

 

(The monotheism of the 
Jewish people has ancient roots; it later influ-
enced Christianity and Islam.)

Target Reading Skill

 

In this chapter, students will learn and apply 
the reading skill of clarifying. Use the follow-
ing worksheets to help students practice this 
skill:

 

  

 

  

 

Unit 1 History of Our World 
Teaching Resources, 

 

Reread or Read Ahead,

 

 
p. 67; 

 

Paraphrase,

 

 p. 68, 

 

Summarize,

 

 p. 69

1

2

4

1

3

 

The following Teacher Edition strategies 
are suitable for students of varying 
abilities.

 

Advanced Readers,

 

 pp. 40, 46

 

English Language Learners,

 

 pp. 40, 59

 

Gifted and Talented Students,

 

 pp. 36, 59

 

Less Proficient Readers,

 

 pp. 46, 50, 55

 

Special Needs Students,

 

 pp. 34, 51

 

For the Teacher

 

Dever, William G. 

 

Who Were the Early 
Israelites and Where Did They Come 
From?

 

 Wm. B. Eerdmans Publishing 
Co., 2003.

Leick, Gwendolyn. 

 

Mesopotamia: The 
Invention of the City.

 

 Penguin, 2003.
Roberton, Henry S. 

 

Voices of the Past: From 
Assyria and Babylonia.

 

 Lost Arts Media, 
2003.

 

For the Student
L1

 

 

 

French, Vivian and Collins, Ross. 

 

Write Around the World: The Story of 
How and Why We Learned to Write.

 

 
Oxford University Press Children’s 
Books, 2002.

L2

 

 

 

Charing, Douglas. 

 

Judaism (Eyewitness 
Books).

 

 DK Publishing, 2003.
L3

 

 

 

Deedrick, Tami. 

 

Mesopotamia.

 

 
Raintree Publishers, 2002.
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The Fertile Crescent

Location A region known as the Fertile Crescent stretched in an arc 
from the Mediterranean Sea to the Persian Gulf. It had many attractions to 
the people of the ancient world. Identify What kinds of geographic fea-
tures do you notice in the Fertile Crescent? Apply Information  Which 
areas of the Fertile Crescent might attract invaders? Explain why.

Use Web Code 
lbp-2211 for step-by-step 
map skills practice.

Chapter Resources

Teach this chapter’s content using the 
PresentationExpress™ CD-ROM 
including:  
■ slide shows 
■ transparencies
■ interactive maps and media
■ ExamView® QuickTake Presenter

 

■

 

Have students trace the outline of the 
region and describe its shape.

 

 (crescent)

 

Point out to students the connection 
between the name of the area 

 

(the Fertile 
Crescent)

 

 and its shape.

 

■

 

Have students compare the map of the 
Fertile Crescent with the inset map show-
ing the Fertile Crescent region today. Cre-
ate a two-column table on the board with 
the headings “Fertile Crescent civiliza-
tions” and “Fertile Crescent countries.” 
Then help the students fill in the informa-
tion in the appropriate columns.

 

Students may practice 
their map skills using the interactive 
online version of this map.

 

Using the Visual

 

Reach Into Your Background

 

Draw stu-
dents’ attention to the photo and its caption 
on pages 28–29. Ask them to describe how 
the shepherd in the photo is benefiting from 
the river. 

 

(The river provides water for the 
plants the sheep graze on, and also provides 
water for the sheep to drink.)

 

 What other ways 
can they think of that people in the region 
can benefit from the river? In what ways do 
they use water in their daily lives? Conduct 
an Idea Wave (TE, p. T39) to elicit student 
responses.

 

Answers

 

Identify

 

rivers, gulf and sea 
coasts; 

 

Apply Information

 

  Areas along 
the coasts might attract invaders since they 
are easily reached by boat.

L2

 

Teaching Resources
L2

 

 

 

Vocabulary Development, p. 78
L2

 

 

 

Skills for Life, p. 72
L2

 

 

 

Chapter Tests A and B, pp. 86–91

 

Spanish Support
L2

 

 

 

Spanish Chapter Summary, p. 22
L2

 

 

 

Spanish Vocabulary Development, 
p. 23

 

Media and Technology
L1

 

 

 

Student Edition on Audio CD
L1

 

 

 

Guided Reading Audio CDs, English 
and Spanish

L2

 

 

 

Social Studies Skills Tutor CD-ROM
Exam

 

View

 

® Test Bank CD-ROM
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Section
Step-by-Step Instruction

SectionSection

1
Land Between 
Two Rivers

30 History of Our World

1
Land Between 
Two Rivers

Prepare to Read

Objectives
In this section you will
1. Find out how geography made the rise of 

civilization in the Fertile Crescent possible.
2. Learn about Sumer’s first cities.
3. Examine the characteristics of 

Sumerian religion.

Taking Notes
As you read, look for details about 
Mesopotamia and Sumer. Copy the outline 
below, and use it to record your findings.

Target
Reading Skill

Reread  Rereading is a 
strategy that can help you 
to understand words and 
ideas in the text. If you do 
not understand a certain 
passage, reread it to look 
for connections among the 
words and sentences. When 
you reread, you may gain a 
better understanding of
the more complicated ideas.

Key Terms
• scribe (skryb) n. a profes-

sional writer
• Fertile Crescent (FUR tul 

KRES unt) n. a region in 
Southwest Asia; site of 
the first civilizations

• city-state (SIH tee stayt)
n. a city that is also a 
separate, independent 
state

• polytheism (PAHL ih thee 
iz um) n. the belief in 
many gods

• myth (mith) n. a tradi-
tional story; in some cul-
tures, a legend that 
explains people’s beliefs

The following words from the past come from a student at one
of the world’s first schools. He tells what happened to him when
his homework was sloppy or when he spoke without permission. 

“My headmaster read my tablet and said,  ‘There is some-
thing missing,’ and hit me with a cane. . . . The fellow in
charge of silence said, ‘Why did you talk without per-
mission?’ and caned me. ”

—A Sumerian student

The first known schools were set up in the land of Sumer
(SOO mur) over 4,000 years ago. Sumerian schools taught boys—
and possibly a few girls—the new invention of writing. Graduates
of the schools became scribes, or professional writers. Scribes
were important because they kept records for the kings and priests.
Learning to be a scribe was hard work. Students normally began
school at about the age of eight and finished about ten years later.
The writings Sumerian scribes left behind help to tell the story of
this early civilization.

The Work of Scribes
The language on this tablet— 
Sumerian—is the oldest known 
written language. Analyze
Information Why were scribes 
important in Sumer?

I. The geographic setting
   A. Mesopotamia
       1.
       2.
   B. The Tigris and
       Euphrates rivers
II.

2

1
Objectives
Social Studies
1. Find out how geography made the rise 

of civilization in the Fertile Crescent 
possible.

2. Learn about Sumer’s first cities.

3. Examine the characteristics of Sumerian 
religion.

Reading/Language Arts
Reread to help you understand words and 
ideas in the text.

Prepare to Read
Build Background 
Knowledge
Tell students that in this section they will 
study the geography and people of the Fertile 
Crescent. Have students review the headings 
and visuals in the section with this question 
in mind: How does geography affect the way 
people live? Use the Give One, Get One 
participation strategy (TE, p. T41) to help 
encourage student participation.

Set a Purpose for Reading

 

■ Preview the Objectives.

 

■ Read each statement in the Reading
Readiness Guide aloud. Ask students to 
mark the statements true or false.

Unit 1 History of Our World 
Teaching Resources, Reading Readiness 
Guide, p. 48

 

■ Have students discuss the statements in 
pairs or groups of four, and then mark 
their worksheets again. Use the Numbered 
Heads participation strategy (TE, p. T40) 
to call on students to share their group’s 
perspectives.

Vocabulary Builder
Preview Key Terms
Pronounce each Key Term, and then ask the 
students to say the word with you. Provide a 
simple example such as, “A scribe is a person 
who is paid to write things down.”

L2

L2

L2

Answer
Analyze Information They kept records 
for the kings and priests.

Target Reading Skill
Reread Point out the Target Reading Skill. 
Tell students that rereading a passage can 
help them better understand words and ideas 
in the text.

Model using rereading to find the mean-
ing of the word “caned” in this sentence from 
the quote on this page: “The fellow in charge 
of silence said: ‘Why did you talk without 

permission?’ and caned me.” (Rereading the 
last sentence before the quote reveals that 
caning is a type of punishment.)

Give students Reread or Read Ahead. Have 
them complete the activity in groups.

Unit 1 History of Our World 
Teaching Resources, Reread or Read 
Ahead, p. 67

L2
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The Geographic Setting
Sumer was located in a region called Mesopotamia (mes uh puh
TAY mee uh). Look at the map titled Mesopotamia. Like the place
where you live, ancient Mesopotamia had special attractions that
drew people to settle there. Most impor-
tant, it had rich soil and life-giving rivers.
These attractions drew people who became
farmers and city builders. Sumer’s central
location within the ancient world drew
many traders from other regions. Sumer
became one of the most prosperous areas
of the ancient world.

The Location of Mesopotamia 
Mesopotamia’s name describes its loca-
tion. The word Mesopotamia comes from
Greek words that mean “between the riv-
ers.” The map above shows that Mesopota-
mia lies between two rivers, the Tigris and
the Euphrates.

The ruins of Uruk, an ancient 
Sumerian city on the Euphrates 
River, northwest of Ur
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Place The Tigris and the
Euphrates rivers provided 
excellent conditions for 
human settlement.
Identify Name the physical 
features shown on the map.
Draw Conclusions Which of 
the physical features shown 
on the map would 
discourage human settle-
ment? Explain why.

Use Web Code 
lbp-2221 for step-by-step 
map skills practice.

Mesopotamia

Vocabulary Builder

Instruct

 

The Geographic 
Setting

 

Guided Instruction

 

■

 

Vocabulary Builder

 

Clarify the high-use 
word 

 

fertile

 

 before reading.

 

■

 

Read The Geographic Setting, using the 
Paragraph Shrinking technique (TE, p. 
T38).

 

■

 

Ask students 

 

What geographical features 
made life in the Fertile Crescent possible?

 

 
(rich soil and life-giving rivers)

 

■

 

Ask students 

 

Why do you think people 
continued to live in the Fertile Crescent 
despite the threat of dangerous floods? 

 

(The benefits that the floods provided must 
have outweighed the harmful effects of occa-
sionally destructive floods.)

L2

 

Answers

 

 

 

Identify

 

mountains, 
deserts, rivers, gulf, lakes  

 

Draw 
Conclusions

 

Mountains and deserts 
generally do not encourage human settle-
ment because of their harsh conditions.

 

Students may practice 
their map skills using the interactive 
online version of this map.

 

Use the information below to teach students this section’s high-use words.

 

High-Use Word Definition and Sample Sentence

 

fertile,

 

 p. 32

 

adj.

 

 producing much fruit or large crops, rich
The high quality of the farmer’s crop was due to the 

 

fertile

 

 land 
he farmed.

 

terrace,

 

 p. 34

 

n.

 

 a flat platform with sloping banks
Farmers cut 

 

terraces

 

 into hills to increase the amount of farm land.

 

rival,

 

 p. 35

 

n.

 

 someone who tries to get the same thing as another; competitor
The first place trophy was the aim of the two 

 

rivals

 

.
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Mesopotamia is part of the Fertile Crescent, a region in
Southwest Asia that was the site of the world’s first civilizations.
Turn to the map titled The Fertile Crescent on page 62. To see
how this region got its name, place your finger at the eastern edge
of the Mediterranean Sea (med uh tuh RAY nee un) on the map.
Move eastward from the Mediterranean coast to Mesopotamia.
Then move southeast to the Persian Gulf. Notice that the region
you’ve traced is shaped like a crescent moon. The rivers of this
crescent-shaped region helped to make it one of the best places in
Southwest Asia for growing crops.

Rivers of Life and Death The Tigris and the Euphrates riv-
ers were the source of life for the peoples of Mesopotamia. In the
spring, melting snow picked up tons of topsoil as it rushed down
from the mountains and flooded the land. The floods left this
topsoil on the plain below. Farmers grew crops in this soil. The
rivers also supplied fish, clay for building, and tall, strong reeds
used to make boats.

The floodwaters sometimes brought sorrows as well as gifts.
The floods did not always happen at the same time each year.
Racing down without warning, they swept away people, animals,
crops, and houses. Then, the survivors would rebuild and pray
that the next flood would not be so destructive.

Reading CheckReading Check How did flooding rivers affect people who settled 
in Mesopotamia?

Peacetime in Sumer
Around 2500 B.C., artists from the 
Sumerian city-state of Ur created 
this mosaic recording of peacetime 
activities. Shown are two out of the 
three rows of figures.

 The king sits facing members of 
the royal family at a banquet.

Servants stand ready to wait upon 
the royal family. 

 A musician playing a harp and a 
singer provide entertainment. 

 Servants deliver animals, fish, 
and other items for the feast. 
Infer How do the activities shown 
provide clues about jobs and social 
classes in Ur?

1

2

3

4

Independent Practice
Ask students to create the Taking Notes 
graphic organizer on a blank piece of paper. 
Then have them fill in the details about the 
geographic setting of the Fertile Crescent. 
Briefly model how to identify which details 
to record.

Monitor Progress
As students fill in the graphic organizer, 
circulate and make sure individuals are 
selecting the correct details. Provide assis-
tance as needed.

Answers
Reading CheckReading Check Flooding made farming, 

and therefore life, possible in Mesopotamia; 
floods also sometimes swept away people, 
animals, crops, and homes.

Infer Answers will vary, but students should 
suggest that the people in the top row are 
probably wealthy and of a higher social class. 
The people in the bottom row are servants 
and are part of a lower social class.
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The First Cities
As farming succeeded in Mesopotamia, communities began to
build up surpluses of food. In time, food surpluses encouraged
the growth of cities. By 3500 B.C., some of the earliest known cit-
ies arose in the southern region of Sumer, along the Tigris and
Euphrates rivers.

Independent Cities Form Although cities in Sumer shared
a common culture and language, they did not unite under a sin-
gle ruler. Instead, they remained politically independent city-
states. A city-state is a city that is also a separate, independent
state. Each Sumerian city acted as an independent state, with its
own special god or goddess, its own government, its own army,
and, eventually, its own king.

A Brief Tour of a Sumerian City Public squares bustled with
activity. In the marketplaces, merchants displayed goods in out-
door stalls. Musicians, acrobats, beggars, and water sellers filled
the streets. For a fee, scribes wrote letters for those who could not
read or write. Sumerian houses faced away from the crowded
streets, onto inner courtyards where families ate and children
played. On hot nights, people slept outdoors on their homes’ flat
roofs. Oil lamps supplied light for Sumerian homes.

Reading CheckReading Check How were the cities of Sumer governed?

Rereading
Reread the paragraph at 

left. In what ways did Sumerian 
cities act as states?

Find out about the
ancient city of Petra.

Video

 

The First Cities

 

Guided Instruction

 

■

 

Read about the earliest cities presented in 
The First Cities. As students read, circulate 
to make sure individuals can answer the 
Reading Check question _______.

 

■

 

Using the Idea Wave participation strategy, 
(TE, p. T39) have students identify fea-
tures of Sumerian city-states. 

 

(City-states 
shared a common culture and language, but 
they did not unite under a single ruler; they 
were politically independent cities with their 
own traditions, gods or goddesses, laws, and 
governments that eventually were led by 
their own kings.)

 

Independent Practice

 

Have students continue to fill in the Taking 
Notes graphic organizer with details about 
the first cities in Mesopotamia.

 

Monitor Progress

 

Allow students to continue to fill in their 
graphic organizers. Circulate to check that 
individuals are filling in the correct details. 
Provide assistance as needed.

L2

Target Reading Skill

 

Rereading

 

As a follow up, ask students to 
answer the Target Reading Skill question in 
the Student Edition. 

 

(Each city remained 
politically independent, had its own special 
god or goddess, its own government, and its 
own king.)

 

Answer
Reading CheckReading Check

 

Each city had its own 
government and laws.

 

Background

 

The Standard of Ur

 

The panel shown 
on pp. 32–33 is one side of an artifact that 
scholars call the Royal Standard of Ur. The 
side shown in the photo shows images of 
peacetime, while the opposite side shows 
images of war. The panel itself is made of 
wood that has since decayed, shell, red 
limestone, and lapis lazuli.

The original use for the panel remains 
unknown. It was found by British 
archaeologist Sir Leonard Woolley, who 
believed it was carried on a pole as a 
standard, a symbol representing the 
people it belonged to. Another theory 
claims that the panel may have been part 
of a musical instrument.

L2

 

Show students 

 

Petra: Secrets of 
the Red City.

 

 Ask 

 

Why did the 
city of Petra decline?

 

 

 

(Trade 
routes changed and the city was eventually 
devastated by earthquakes.)
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Sumerians placed prayer figures 
on altars. The eyes of the wor-
shiping figures were made wide, 
as though they were fixed on 
the gods.

Stairway to the Heavens
This partially restored brick ziggurat was part of the ancient 
city of Ur.  Analyze Images Why do you think the 
Sumerians believed the gods could use the ziggurat to 
descend to Earth?

Sumerian Religion
A stranger coming to a Sumerian city could easily notice a giant
brick building at the heart of the city. It was the ziggurat (ZIG oo
rat), the site of the temple to the main god or goddess of the city.

Sumerian Temples Religious, social, and eco-
nomic activities all took place at the temple sites. Zig-
gurats were pyramids made of terraces, one on top of
another, linked by ramps and stairs. Some were more
than seven stories high. At the top of each ziggurat
was a shrine. The Sumerians believed that gods
descended to Earth using the ziggurat as a stairway.

Ancient Religious Beliefs The people of Sum-
er worshiped many gods and goddesses. This practice
is known as polytheism, a belief in many gods. To
understand this word, break it up into its parts. Poly-,
a Greek prefix, means “many.” Theism means “belief
in a god or gods.”

Sumerian myths, or stories about gods that
explain people’s beliefs, warned that the gods would punish
people who angered them. The myths also promised rewards to
people who served the gods well.

Sumerian Religion

Guided Instruction

 

■ Vocabulary Builder Clarify the high-use 
words terrace and rival before reading.

 

■ Ask students to read Sumerian Religion 
and have them examine the photographs 
on this page and the next.

 

■ Ask students to name and describe the 
type of worship practiced by the Sumeri-
ans. (Polytheism; religious practice in which 
people believe in many gods)

 

■ Ask students Why do you think religion 
was so important to the Sumerians?
(Answers will vary, but should include that 
Sumerians believed that gods would punish 
people who angered them and reward people 
who served them well.)

Independent Practice
Have students complete the graphic 
organizer by filling in details about Sumerian 
religion.

Monitor Progress

 

■ Show Section Reading Support Trans-
parency HOW 56 and ask students to check 
their graphic organizers individually. Go 
over key concepts and clarify key vocabu-
lary as needed.

History of Our World Transparencies,
Section Reading Support Transparency HOW 56

 

■ Tell students to fill in the last column of the 
Reading Readiness Guide. Probe for what 
they learned that confirms or invalidates 
each statement.

Unit 1 History of Our World 
Teaching Resources, Reading Readiness 
Guide, p. 48

L2

Answer
Analyze Images Because it was shaped 
like a ladder.

For Special Needs Students
Have students read the section as they 
listen to the recorded version on the 
Student Edition on Audio CD. Check for 
comprehension by pausing the CD and 

L1 asking students to share their answers to 
the Reading Checks.

Chapter 2, Section 1, Student Edition 
on Audio CD
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Honoring the Gods The Sumerians honored their gods in
religious ceremonies. Temple priests washed the statues of gods
before and after each meal was offered. Music sounded and
incense burned as huge plates of food were laid before them. In
most ancient religions, the food was often eaten after it was pre-
sented to the gods. Perhaps the worshipers thought that by eating
the offering, they would be taking in the qualities they admired
in the gods. The religious beliefs of the Sumerians give us an idea
of what was important to them. Poetry was also used to express
what was important to them:

“Behold the bond of Heaven and Earth, the city. . . . 
Behold . . . its well of good water. 
Behold . . . its pure canal. ”

—A Sumerian poem

The Fall of Sumer Unfortunately for Sumer, its wealth became
its downfall. Sumerian city-states fought each other over land and
the use of river water. Rulers from various city-states won and lost
control of all of Sumer. Around 2300 B.C., Sumer was conquered
by the armies of neighboring Akkad (AK ad). Its ruler, King Sar-
gon, united the Sumerian city-states and improved Sumer’s gov-
ernment and its military. Sumer remained united for about 100
years until it dissolved once more into independent city-states.
Sumer was no longer a major power after 2000 B.C. It fell to a
northern rival, Babylonia, in the 1700s B.C.

Reading CheckReading Check What weakened the cities of Sumer?

Key Terms
Review the key terms at the 
beginning of this section. Use 
each term in a sentence that 
explains its meaning.

Target Reading Skill
What word or idea were you 
able to clarify by rereading 
certain passages?

Comprehension and 
Critical Thinking
1. (a) Recall Describe the geogra-
phy of Mesopotamia.

(b) Find the Main Ideas  How did 
Mesopotamia’s geography help 
civilizations to develop in 
the area?

2. (a) Compare In what ways 
were Sumerian cities alike?
(b) Contrast In what ways were 
the cities of Sumer different?

3. (a) Explain How did Sumerians 
practice religion?
(b) Infer What do the religious 
practices of the Sumerians tell us 
about their values?

Writing Activity
Write a journal entry from the 
viewpoint of a student scribe in 
Sumer. Describe what you see on 
your walk to school.

For: An activity on Sumer
Visit: PHSchool.com
Web Code: lbd-2201

A reconstructed musical instru-
ment called a lyre (lyr), about 
2500 B.C., from Ur

Assess and Reteach

 

Assess Progress

 

Have students complete the Section Assess-
ment. Administer the 

 

Section Quiz.

 

  

 

  

 

Unit 1 History of Our World 
Teaching Resources, 

 

Section Quiz,

 

 p. 50

 

Reteach

 

If students need more instruction, have them 
read this section in the Reading and Vocabu-
lary Study Guide.

 

 

 

Chapter 2, Section 1, 

 

History of Our 
World Reading and Vocabulary Study 
Guide,

 

 pp. 16–18

 

Extend

 

Have students learn more about life in 
Mesopotamia by completing the 

 

Small Group 
Activity: Making an Illustrated Diagram 
About the Wheel.

 

 Have students work togeth-
er in small groups to complete the activity.

 

  

 

  

 

Unit 1 History of Our World 
Teaching Resources, 

 

Small Group Activity: 
Making an Illustrated Diagram About the Wheel,

 

 
pp. 73–76

L2

L1

 

Answers
Reading CheckReading Check

 

Fights between city-states 
over use of land and river water led to 
frequent battles that weakened Sumer’s 
rulers and armies.

 

Writing Activity

 

Use the 

 

Rubric for Assessing a Journal Entry

 

 to 
evaluate students’ journal entries.

 

  

 

  

 

Unit 1 History of Our World 
Teaching Resources, 

 

Rubric for Assessing a 
Journal Entry,

 

 p. 79

 

Typing in the Web code 
when prompted will bring students to 
detailed instructions for this activity.

Section 1 Assessment

 

Key Terms

 

Students’ sentences should reflect knowl-
edge of each Key Term.

Target Reading Skill

 

Answers will vary but should reflect stu-
dents’ understanding of how to reread to 
clarify a word or idea.

 

Comprehension and Critical Thinking

 

1. (a) 

 

Mesopotamia, located between the 
Tigris and Euphrates rivers, had rich soil 
and plentiful water.  

 

(b) 

 

Abundant water 
and fertile soil encouraged people to settle 
in the area and develop civilizations.

 

2. (a) 

 

Sumerian cities were well developed, 
had high walls to keep out invaders, large 
temples, houses, busy shops, markets, and 
splendid royal palaces.  

 

(b) 

 

Each city was its 

own politically independent city-state; each 
had its own ruler, its own army, and its own 
government.

 

3. (a) 

 

Sumerians worshipped at temples 
called ziggurats; they practiced polytheism 
and honored their gods with religious cere-
monies.  

 

(b) 

 

Sumerians took religion very 
seriously and valued food and music.

L3
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38 History of Our World

Fertile Crescent Empires2
Prepare to Read

Objectives
In this section you will
1. Learn about the three most important 

empires of the Fertile Crescent.
2. Find out what characterized the Babylo-

nian and Assyrian empires.
3. Investigate the achievements of the 

Persian Empire.

Taking Notes
As you read, note the similarities and the 
differences between Babylonia and Assyria. 
Copy the Venn diagram below, and record 
your findings in it.

Babylonia Assyria

Mesopotamian Empires

Target 
Reading Skill

Paraphrase When you 
paraphrase, you restate 
what you have read in your 
own words. You could 
paraphrase the first 
paragraph of this section 
this way: “King Sargon II of 
Assyria learned that two 
kingdoms were joining 
together to resist him. In 
714 B.C., he attacked the
weaker forces of Urartu 
and Zikirtu.”
   As you read, paraphrase 
or “say back” the informa-
tion following each red or 
blue heading.

Key Terms
• empire (EM pyr) n. many 

territories and peoples 
controlled by one 
government

• Babylon (BAB uh lahn) n.
the capital of Babylonia; 
a city of great wealth 
and luxury

• caravan (KA ruh van) n. a 
group of travelers jour-
neying together

• bazaar (buh ZAHR) n. a 
market selling different 
kinds of goods

• Zoroastrianism (zoh roh 
AS tree un iz um) n. a 
religion that developed 
in ancient Persia

King Sargon II of Assyria (uh SEER ee uh) heard
the news: Assyria had attacked the nearby king-
doms of Urartu and Zikirtu as planned. But the
two kingdoms had then joined forces against him.
How dare they resist the most powerful monarch
in the world? In the summer of 714 B.C., King Sar-
gon II set out to confront his enemies.

The two kingdoms were no match for the pow-
erful Assyrian ruler. His armies quickly overcame
the forces of Urartu and killed all who resisted. The
Assyrians howled with laughter when they saw the
king of Urartu fleeing on an old horse. Sargon II let
him go. He knew that the defeated king would serve
as a warning to others who might later be tempted
to challenge the mighty Assyrians. Sargon II was
one of many kings who ruled the Fertile Crescent
after the fall of Sumer.

King Sargon II of Assyria (center) 
and two officials

 

2

 

Objectives

 

Social Studies

 

1. 

 

Learn about the three most important 
empires of the Fertile Crescent.

 

2. 

 

Find out what characterized the 
Babylonian and Assyrian empires.

 

3. 

 

Investigate the achievements of the Persian 
Empire.

 

Reading/Language Arts

 

Restate information by paraphrasing.

Prepare to Read

 

Build Background 
Knowledge

 

Ask students to examine the photo of a 
carving of a battle scene and its captions on 
pages 40–41. Have students speculate about 
what this carving tells about the significance 
of warfare in Assyrian culture. Conduct an 
Idea Wave (TE, p. T39) in order to generate a 
list of students’ responses.

 

Set a Purpose for Reading

 

■

 

Preview the Objectives.

 

■

 

Read each statement in the 

 

Reading Readi-
ness Guide

 

 aloud. Ask students to mark the 
statements true or false.

 

  

 

  

 

Unit 1 History of Our World 
Teaching Resources, 

 

Reading Readiness 
Guide,

 

 p. 52

 

■

 

Have students discuss the statements in 
pairs or groups of four, then mark their 
worksheets again. Use the Numbered 
Heads participation strategy (TE, p. T40) 
to call on students to share their group’s 
perspectives.

 

Vocabulary Builder

 

Preview Key Terms

 

Pronounce each Key Term, and then ask 
students to say the word with you. Provide a 
simple example such as, “A bazaar is a type of 
market where people buy and sell items.”

L2

L2

L2

Target Reading Skill

 

Paraphrase

 

 Point out the Target Reading 
Skill. Tell students that paraphrasing, or 
restating information in their own words, 
will help reinforce the knowledge they gain 
from a text.

Model using paraphrasing to restate the 
meaning of the proverb at the end of the first 
paragraph on page 39. “Using my own 
words, I would say that this proverb means 
that one war often leads to another war.”

Give students 

 

Paraphrase.

 

 Have them 
complete the activity in groups.

 

  

 

  

 

Unit 1 History of Our World 
Teaching Resources, 

 

Paraphrase,

 

 p. 68

L2
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39

Read the Links to Math on this 
page. Ask students How did the use  of 
mathematics help to advance Babylo-
nian civilization? (Mathematics helped 
Babylonians solve everyday problems, 
such as how to make building plans.)

Chapter 2 Section 2 39
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The Babylonian Empire
A ruler who conquered all of Mesopotamia created an empire,
or an area of many territories and peoples that is controlled by
one government. Rulers of empires gained great wealth from
trade and agriculture. Hammurabi (hah muh RAH bee) created
the Babylonian Empire in 1787 B.C. by conquering cities in
Sumer. Then he conquered lands far to the north. The beautiful
city of Babylon was the capital of the Babylonian empire. Find
the boundaries of the empire on the map titled Fertile Crescent
Empires, on page 39.

The Babylonians built roads throughout the empire. The roads
made travel easier, which encouraged trade. Babylon’s location
made it a crossroads of trade. Caravans, or groups of travelers,
stopped in Babylon on their way between Sumer to the south and
Assyria to the north. In the city’s bazaars, or markets, shoppers
could buy cotton cloth from India and spices from Egypt. 

Trade made Babylon rich. But all the wealth that Babylon had
gathered could not save it from conquest. The empire that
Hammurabi had conquered shrank and was finally destroyed by
invaders in the early 1500s B.C.

Reading CheckReading Check Who was Hammurabi, and what did he accomplish?

Regions The ancient 
empires of the Fertile Crescent 
spanned several regions. 
Identify Which region was 
part of all of the empires 
shown on the map? 
Infer What might explain the 
change in the size of empires 
over time?

Use Web Code 
lbp-2232 for step-by-step 
map skills practice.

Babylonian Mathematics
The Babylonians developed a 
useful system of mathematics 
for solving everyday problems. 
For example, they learned to 
calculate areas of geometric 
shapes. Such calculations were 
important for making building 
plans. Their number system 
was based on numbers from 1 
to 60. We still divide minutes 
and hours into 60 parts.  

Fertile Crescent Empires

Vocabulary Builder

 

Use the information below to teach students this section’s high-use words.

 

High-Use Word Definition and Sample Sentence

 

conquer,

 

 p. 39

 

v.

 

 to gain control over someone or something
Giving her speech in class helped her 

 

conquer

 

 her fear of public speaking.

 

expand,

 

 p. 39

 

v.

 

 to spread out or make greater in size
The tire 

 

expanded

 

 as the air was pumped in.

 

invade,

 

 p. 41

 

v.

 

 to enter as an enemy
The ants started to 

 

invade

 

 the picnic as the food was set out to eat.

 

The Babylonian
Empire

 

Guided Instruction

 

■

 

Ask students to read about Babylonia’s 
growth in The Babylonian Empire. Help 
students to trace the borders of the Baby-
lonian Empire by referring them to the 
map below. As students read, circulate and 
make sure that individuals can answer the 
Reading Check question.

 

■

 

Ask students 

 

What made Babylonia a 
crossroads of trade?

 

(its central location)

 

■

 

Ask students 

 

What factors led to Babylo-
nia’s early growth?

 

(Its armies conquered 
large amounts of land; its central location 
led to the growth of trade; it gathered great 
wealth through conquest.)

 

Independent Practice

 

Have students create graphic organizers and 
list appropriate details in the “Babylonia” 
circle.

 

Monitor Progress

 

As students fill in their graphic organizers, 
circulate to check that individuals are filling 
in the correct details about Babylonia. 
Provide assistance as needed.

L2

 

Answers
Reading CheckReading Check

 

Hammurabi was a Babylo-
nian king who created the Babylonian 
Empire by conquering the cities of Sumer 
and lands far to the north.

 

Identify

 

Mesopotamia

 

Infer 

 

Each empire may have built on the 
conquests of the previous one.

 

Students may practice their 
map skills using the interactive online 
version of this map.
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The Empire of the Assyrians
The kingdom of Assyria lay in open land, making it easy for other
peoples to invade. Since they were constantly defending them-
selves, the Assyrians became skilled warriors. About 1365 B.C.,
they decided the best method of defense was to attack. By 650
B.C., Assyria had conquered a large empire. It stretched across the
Fertile Crescent, from the Nile River to the Persian Gulf.

Assyria’s Contributions The Assyrians were clever when it
came to waging war. They invented the battering ram, a powerful
weapon having a wooden beam mounted on wheels. Battering
rams pounded city walls to rubble. Warriors used slings to hurl
stones at the enemy. Expert archers were protected with helmets
and armor. But most feared were the armed charioteers who
slashed their way through the enemy troops.

As the empire grew, Assyria’s capital of Nineveh (NIN uh vuh)
became a city of great learning. It had a remarkable library that
held thousands of clay tablets with writings from Sumer and
Babylon. Because the Assyrians kept these records, we now know
a great deal about life in early Mesopotamia.

Assyria Overthrown The Assyrians had few friends in the
lands that they ruled. Conquered peoples attempted a number of
revolts against Assyrian rule. Two groups, the Medes (meedz)
and Chaldeans (kal DEE unz), joined together to defeat the Assyr-
ian Empire in 612 B.C.

Reading CheckReading Check What were the strengths of the Assyrian Empire?

Assyrian warriors carry off goods 
from a defeated enemy.

Paraphrase
Paraphrase the para-

graph that follows the heading 
Assyria’s Contributions.

 

For English Language Learners

 

Provide Spanish-speaking students with 
the 

 

Guided Reading and Review (Spanish).

 

Guided Reading and Review (Spanish),

 

 
History of Our World Spanish Support,

 

 

 

p. 14

L2

 

For Advanced Readers

 

Have students research and create a time 
L3

 

line showing important world events from 
1750 

 

B

 

.

 

C

 

. to 600 

 

B

 

.

 

C

 

. Encourage students 
to create simple, captioned illustrations 
showing conquests and cultural achieve-
ments. Use the 

 

Rubric for Assessing a Time-
line

 

 to evaluate students’ timelines.

 

  

 

  

 

Unit 1 History of Our World 
Teaching Resources, 

 

Rubric for Assessing a 
Timeline,

 

 p. 80

Instruct

 

The Empire of the 
Assyrians

 

Guided Instruction

 

■

 

Vocabulary Builder

 

Clarify the high-
use word 

 

invade

 

 before reading.

 

■

 

Read The Empire of the Assyrians.

 

■

 

Ask students 

 

How did the Assyrians build 
a large empire?

 

 

 

(They decided that their 
best defense would be to attack first. These 
attacks gained the Assyrians a large empire.)

 

■

 

Ask students 

 

Why did the Assyrian Em-
pire fall?

 

 

 

(The Chaldeans and the Medes 
joined forces to defeat the Assyrian Empire.)

 

Independent Practice

 

Have students continue to fill in the graphic 
organizer with details about Assyria.

 

Monitor Progress

 

■

 

 Show 

 

Section Reading Support Transpar-
ency HOW 57

 

. Go over key concepts and 
clarify key vocabulary as needed

 

.    

 

 

 

History of Our World Transparencies,

 

Section Reading Support Transparency HOW 57

Target Reading Skill

 

Paraphrase

 

 As a follow up, ask students to 
complete the task in the Target Reading Skill 
in the Student Edition. 

 

(Students should state 
the paragraph in their own words.)

L2

 

Answer
Reading CheckReading Check

 

The Assyrians were skilled 
warriors with advanced techniques of war-
fare; their capital, Nineveh, was a center of 
learning.
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Babylonia Rises Again
Under the Chaldeans, Babylon rose again to even greater splendor.
It became the center of the New Babylonian Empire. The New
Babylonian Empire controlled the entire Fertile Crescent.

Nebuchadnezzar, King of Babylon  King Nebuchad-nez-
zar II (neb you kud NEZ ur) rebuilt the city of Babylon, which the
Assyrians had destroyed. He put up massive walls around the city
for protection. He also built a gigantic palace, decorated with
colored tiles. Nebuchadnezzar’s royal palace was built on several
terraces that rose to the height of some 350 feet (110 meters). It
had a dazzling landscape of trees and gardens. According to leg-
ends, he built the towering palace and gardens for his wife, who
hated the dry plains of Mesopotamia.

Advances in Learning Under the rule of the Chaldeans,
Babylon again became a center of learning and science. Building on
earlier Babylonian knowledge of mathematics, Chaldean astrono-
mers charted the paths of the stars and measured the length of a year.
Their measurement was only a few minutes different from the length
modern scientists have found. And Chaldean farmers raised “the flies
that collect honey”—honey bees.

Like other Mesopotamian empires, the Chaldeans were open
to attack by powerful neighbors. In 539 B.C., the New Babylonian
Empire fell to the Persians, led by Cyrus the Great. But the city of
Babylon was spared.

Reading CheckReading Check Who was Nebuchadnezzar II?

Assyrian and Arab Troops 
in Battle
This stone panel shows Assyrian 
soldiers fighting Arabs mounted on 
camels.

 Sturdy shields protected the 
Assyrian soldiers.

 The Arab archers fought from 
swift camels.

 The Assyrians fought from horse-
back and from chariots.

 The Assyrian army was well 
armed and highly trained.
Predict  Judging by what you have 
read about the Assyrian army, who is 
likely to have won the battle shown 
on this carving?

1

2

3

4

 

Babylonia Rises Again

 

  

 

The Persian Empire

 

Guided Instruction

 

■

 

Vocabulary Builder

 

Clarify the high-
use word 

 

invade

 

 before reading.

 

■

 

Read Babylonia Rises Again and The 
Persian Empire. 

 

■

 

Ask students 

 

What events led to the sec-
ond rise of Babylon?

 

 

 

(After defeating the 
Assyrians, the Chaldeans rebuilt and forti-
fied the city of Babylon.)

 

■

 

Ask students 

 

How did the Persian Empire 
influence surrounding peoples?

 

 

 

(Through conquest and trade, they spread 
their system of bureaucracy and science to 
neighboring peoples.)

 

Independent Practice

 

Have students complete the graphic 
organizer by filling in the remaining details 
about Babylonia.

 

Monitor Progress

 

Tell students to fill in the last column of the 

 

Reading Readiness Guide.

 

 Probe for what they 
learned that confirms or invalidates each 
statement.

 

  

 

  

 

Unit 1 History of Our World 
Teaching Resources, 

 

Reading Readiness 
Guide,

 

 p. 52

L2

L2

 

Answers
Reading CheckReading Check

 

Nebuchadnezzar II was the 
king of Babylon. He rebuilt the city after the 
Assyrians destroyed it.

 

Predict

 

the Assyrians, because they had the 
ability to fight from a distance with slings 
and arrows and were protected by sturdy 
shields

Skills Mini Lesson

 

Analyzing Images

 

1. 

 

Point out that images can provide a lot of 
information. To gain information from 
the image, students should read the cap-
tion (if there is one), examine the image 
to determine who or what is the subject, 
ask themselves when and where the scene 
takes place, and identify the details, the 

L2

 

mood, and the main idea of the image.

 

2. 

 

Help students practice the skill by 
looking at the photograph of the battle 
on this page.

 

3. 

 

Have students apply the skill by identify-
ing the subject, details, mood, and the 
main idea of the carving. 
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The Persian Empire
Just to the east of the plains of Mesopotamia is a region of moun-
tains, valleys, and deserts that is today the nation of Iran. This
region was the homeland of the Persians who conquered Babylon
in 539 B.C. The Persians built the largest empire that the Fertile
Crescent had ever known. By 490 B.C., their empire stretched from
Greece in the west to India in the east.

A Rich and Tolerant Culture Persian culture included
Zoroastrianism, an ancient Persian religion. Zoroastrians origi-
nally worshipped one god, unlike their neighbors, who wor-
shipped many. To rule their giant empire, the Persians developed
a bureaucracy, or a complex structure of government offices. The
Persians also built a road network across their vast empire, which
enabled trade with neighboring civilizations. 

The Persians tolerated peoples with different cultures. For
example, they freed Jews who had been held captive in Babylon.
They also supported Babylonian science and mathematics.

Lasting Influence Through conquest and trade, the Persians
spread their religion, their system of bureaucracy, and Babylonian
science to neighboring peoples, including the Greeks of Europe.
These Persian cultural achievements survived to help shape our mod-
ern civilization.

Reading CheckReading Check How did the Persians promote trade?

Key Terms
Review the key terms at the 
beginning of this section. Use 
each term in a sentence that 
explains its meaning.

Target Reading Skill
Paraphrase the last paragraph in 
this section.

Comprehension and 
Critical Thinking
1. (a) Identify Where was the city 
of Babylon located, and why was it 
important?

(b) Analyze How did the New 
Babylonian Empire build on the 
achievements of earlier empires?

2. (a) Recall How did the Assyri-
ans build an empire?
(b) Compare How was the Assyr-
ian empire similar to or different 
from other Fertile Crescent 
empires?

3. (a) Identify Where was the 
homeland of the Persians?
(b) Synthesize What were the 
main achievements of the Persians 
and what has been their lasting 
influence?

Writing Activity
Epitaphs are messages carved into 
tombstones. They praise and 
honor the deceased. Write an epi-
taph in remembrance of Neb-
uchadnezzar II.

Writing Tip Keep your mes-
sage short and to the point. To 
get started, summarize what 
you know about Nebuchad-
nezzar II.

An Ancient Persian Earring
This golden earring shows the Zoro-
astrian god, Ahura Mazda.
Synthesize What does this object 
show about Persian culture?

Use Web Code 
mup-0816 for an interactivity 
on Persia’s capital, Persepolis.

Assess and Reteach

 

Assess Progress

 

Have students complete the Section 
Assessment. Administer the 

 

Section Quiz.

 

  

 

  

 

Unit 1 History of Our World 
Teaching Resources, 

 

Section Quiz,

 

 p. 54

 

Reteach

 

If students need more instruction, have them 
read this section in the Reading and Vocabu-
lary Study Guide.

 

 

 

Chapter 2, Section 2, 

 

History of Our 
World Reading and Vocabulary Study 
Guide,

 

 pp. 19–21

 

Extend

 

Have students learn more about the accom-
plishments of Nebuchadnezzar II. They can 
read more about him in the library or on the 
Internet. Then have them present their find-
ings to the class as an oral or written report.

L2

L1

L3

 

Answers
Reading CheckReading Check

 

They built roads that 
enabled trade with neighboring civilizations.

 

Synthesize

 

 Possible answers: The use of gold 
suggests great wealth; the theme suggests that 
Persians were religious; the design shows a 
sense of beauty

Section 2 Assessment

 

Key Terms

 

Students’ sentences should reflect knowledge 
of each Key Term.

Target Reading Skill

 

Possible answer: The Chaldeans, like other 
Mesopotamian empires, were threatened by 
stronger groups. In 539 

 

B

 

.

 

C

 

. they were defeat-
ed by Cyrus the Great, leading the Persian 
army. The Persians did not destroy Babylon.

 

Comprehension and Critical Thinking

 

1. (a) 

 

Babylon was located near the center of 
Mesopotamia. It was important as a center 
for trade and as the capital of great empires. 

 

(b) 

 

The New Babylonian Empire drew on the 
learning and science of earlier empires, 
including the earlier Babylonian Empire.

 

2. (a) 

 

The Assyrians used advanced military 
technologies to conquer surrounding peo-
ples. 

 

(b) 

 

The Assyrian Empire was similar to 
other Fertile Crescent empires in its empha-
sis on conquest and learning; it was different 
in developing new military technologies.

 

3. (a) 

 

in the present-day nation of Iran  

 

(b) 

 

The Persians developed an advanced 
bureaucracy and supported science and 
mathematics. Their rich trade network 
spread these achievements to neighboring 
peoples.

 

Writing Activity

 

Use the 

 

Rubric for Assessing a Caption

 

 to 
evaluate students’ epitaphs.

 

  

 

  

 

Unit 1 History of Our World 
Teaching Resources, 

 

Rubric for Assessing a 
Caption,

 

 p. 81
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3
The Legacy 
of Mesopotamia

Prepare to Read

Objectives
In this section you will
1. Learn about the importance of 

Hammurabi’s Code.
2. Find out how the art of writing developed 

in Mesopotamia.

Taking Notes
As you read, look for details summarizing the 
achievements of Mesopotamian civilizations. 
Copy the table below, and record your find-
ings in it.

Target
Reading Skill

Summarize You can better 
understand a text if you 
pause to restate the key 
points briefly in your own 
words. A good summary 
includes important events 
and details, notes the 
order in which the events 
occurred, and makes 
connections between the 
events or details.

Use the table at the left 
to help you summarize 
what you have read.

Key Terms
• code (kohd) n. an orga-

nized list of laws and 
rules

• Hammurabi (hah muh 
RAH bee) n. the king of 
Babylon from about 
1792 to 1750 B.C.; creator 
of the Babylonian 
Empire

• cuneiform (kyoo NEE uh 
fawrm) n. groups of 
wedges and lines used 
to write several lan-
guages of the Fertile 
Crescent

Sometimes the customs and laws of other countries may
seem strange to us. Imagine what it would be like to have
to obey the laws set down by early civilizations.

“If a man has destroyed the eye of a man of the
class of gentlemen, they shall destroy his eye. If
he has broken a gentleman’s bone, they shall
break his bone. If he has destroyed the eye of a
commoner or broken a bone of a commoner, he
shall pay one mina [measure of weight] of silver.
If he has destroyed the eye of a gentleman’s
slave, or broken a bone of a gentleman’s slave, he
shall pay half [the slave’s] price. If a gentleman’s
slave strikes the cheek of a gentleman, they shall
cut off [the slave’s] ear. ”

—from Hammurabi’s Code

King Hammurabi standing 
before Shamash, the sun god 
and the god of justice

Hammurabi’s Code

The Legacy of Mesopotamia

The Art of Writing

3
Objectives
Social Studies
1. Learn about the importance of 

Hammurabi’s Code.

2. Find out how the art of writing developed 
in Mesopotamia.

Reading/Language Arts
Use summarizing to restate key points in 
the text.

Prepare to Read
Build Background 
Knowledge
In this section students will learn of the 
advances made by the Mesopotamians, 
including the art of writing. Ask students to 
think about how their lives would be differ-
ent without writing. Model the thought pro-
cess by helping them to think of various 
aspects of society, such as laws, literature, 
and street signs that are enhanced by or 
dependent on writing. Use the Think-
Write-Pair-Share participation strategy 
(TE, p. T40) to generate a list.

Set a Purpose for Reading

 

■ Preview the Objectives.

 

■ Read each statement in the Reading Readi-
ness Guide aloud. Ask students to mark the 
statements true or false.

Unit 1 History of Our World 
Teaching Resources, Reading Readiness 
Guide, p. 56

 

■ Have students discuss the statements in 
pairs or groups of four, and then mark 
their worksheets again. Use the Numbered 
Heads participation strategy (TE, p. T40) 
to call on students to share their group’s 
perspectives.

Vocabulary Builder
Preview Key Terms
Pronounce each Key Term, and then ask the 
students to say the word with you. Provide a 
simple example such as, “A code tells people 
how they should behave.”

L2

L2

L2

Target Reading Skill
Summarize Point out the Target Reading 
Skill. Tell students that summarizing, or 
briefly restating the key points in a text, can 
help them to better understand the text.

Model using summarizing to find the 
meaning of the quotation from Hammura-
bi’s Code on this page. (Punishment for a 

crime varies according to the crime itself. The 
level of punishment depends on the status of 
the criminal and the victim.)

Give students Summarize. Have them
complete the activity in groups.

Unit 1 History of Our World 
Teaching Resources, Summarize, p. 69

L2
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Hammurabi’s Code
What kind of justice system do you think we would have if our
laws were not written down? What would happen if a judge were
free to make any law he or she wanted, or if the judge could give
any punishment? Would people think that the laws were fair? A
written code, or organized list of laws, helps people know what is
expected of them and what punishment they will receive if they
disobey a law.

We live by the idea that all laws should be written down and
applied fairly. The Babylonians held similar beliefs about law.
Hammurabi ruled Babylonia from about 1792 to 1750 B.C. He
set down rules for everyone in his empire to follow. These rules
are known as Hammurabi’s Code. The code told the people of
Babylonia how to settle conflicts in all areas of life.

Hammurabi’s Code, which was based partly on earlier Sume-
rian codes, contained 282 laws organized in different categories.
These included trade, labor, property, and family. The code had
laws for adopting children, practicing medicine, hiring wagons or
boats, and controlling dangerous animals.

An Eye for an Eye Reread the first law from the
quotation on page 43. Hammurabi’s Code was based
on the idea of “an eye for an eye.” In other words,
punishment should be similar to the crime commit-
ted. However, the code did not apply equally to all
people. The harshness of the punishment depended
on how important the victim and the lawbreaker
were. The higher the class of the victim, the greater
the penalty was. For example, an ox owner would pay
half a mina of silver if the ox gored a noble. If the vic-
tim was a slave, however, the owner would pay only
one third of a mina.

A person who accidentally broke a law was just as
guilty as someone who meant to break the law. People
who could not always control the outcome of their
work, such as doctors, had to be very careful, as the
following law shows:

“If a surgeon performed a major operation on
a citizen with a bronze lancet [knife] and has
caused the death of this citizen . . . his hand
shall be cut off. ”

—from Hammurabi’s Code

Summarize
Summarize the para-

graph at the right. Give the 
main point and two details.

This clay lion once 
stood guard at 
a Babylonian 
temple.

Vocabulary Builder

Instruct

Hammurabi’s Code

Guided Instruction

 

■ Vocabulary Builder Clarify the high-use 
word conflict before reading.

 

■ Have students read Hammurabi’s Code, 
using the Paragraph Shrinking technique 
(TE, p. T38).

 

■ Ask students Why was Hammurabi’s code 
important?(Written laws meant everyone 
could know the rules and the punishments 
and they could be applied fairly.)

 

■ Ask students to explain what Hammura-
bi’s Code tells us about the class system in 
Babylonia. (The classes were unequal; the 
higher classes were more valued than the 
lower classes since punishments for crimes 
against the higher classes were more severe.)

Independent Practice
Ask students to create the Taking Notes 
graphic organizer on a blank piece of paper. 
Then have them fill in the column labeled 
“Hammurabi’s Code” with details that 
summarize it. Briefly model how to identify 
which details to record.

Monitor Progress
Circulate throughout the classroom to 
ensure that individuals are filling in their 
graphic organizers with the correct details. 
Provide assistance as needed.

L2

Target Reading Skill
Summarize As a follow up, ask students to 
perform the Target Reading Skill activity in 
the Student Edition. (Answers will vary, but 
make sure students include the main point and 
two details in their summaries.)

Use the information below to teach students this section’s high-use words.

High-Use Word Definition and Sample Sentence

conflict, p. 44 n. a disagreement
A conflict arose between the two friends when they couldn’t agree about which 
film to see.

document, p. 45 n. anything written that conveys information
The American Constitution is one of the most important documents of American 
history.

L2
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Laws for Everyone You proba-
bly know many rules. There are rules
for taking tests, playing ball, and living
in your home. People have followed—
or broken—rules for thousands of
years. What, then, was the importance
of Hammurabi’s Code?

The laws are important to us
because they were written down.
With written laws, everyone could
know the rules—and the punish-
ments. Hammurabi’s punishments
may seem harsh to us, but they
improved upon previous laws. Ham-
murabi’s laws were not the first
attempt by a society to set up a code of
laws. But his laws are the first orga-
nized, recorded set that we have found.

Reading CheckReading Check What was Hammurabi’s Code?

The Art of Writing
Think how much more difficult life would be if no one knew
how to read and write. But writing did not suddenly appear. It
took a long time for the art of writing to be developed.

Ancient Scribes Writing first developed in Mesopotamia
around 3100 B.C. Long before Hammurabi issued his code, the
people of Sumer had developed a system of writing. Writing met
the need Sumerians had to keep records. Record keepers were
very important—and busy—people in Sumer. The Sumerians’
earliest written documents are records of farm animals. Since
only a few people could write, it was one of the most valuable
skills in the ancient world. Scribes held positions of great respect
in Mesopotamia.

The scribes of Sumer recorded sales and trades, tax payments,
gifts for the gods, and marriages and deaths. Some scribes had
special tasks. Military scribes calculated the amount of food and
supplies that an army would need. Government scribes figured
out the number of diggers needed to build a canal. Written
orders then went out to local officials who had to provide these
supplies or workers. None of these records were written on paper,
however. Paper had not yet been invented. Instead, the scribes of
Mespotamia kept their notes and records on clay.

New Discoveries In 2000, 
archaeologists uncovered a 
small stone with an unfamiliar 
type of ancient writing 
inscribed upon it. Scientists 
estimate that the stone, found 
in the present-day country of 
Turkmenistan, dates back to 
about 2300 B.C. The stone and 
other findings in the area indi-
cate the existence of an 
ancient culture that had been 
entirely unknown. 

• If any one steal the minor son of another, he shall be put 
to death.

• If any one is committing a robbery and is caught, then he 
shall be put to death. 

• If any one open his ditches to water his crop, but is 
careless, and the water flood the field of his neighbor, 
then he shall pay his neighbor corn for his loss.

• If a man adopt a child [as his] son, and rear him, this 
grown son cannot be demanded back again.

• If a son strike his father, his hands shall be hewn (cut) off.

Hammurabi’s Code

Chart Skills
The table above shows five of 
the nearly 300 laws that make 
up Hammurabi’s Code. At the 
left is a detail of the stone 
pillar on which the laws were 
carved. Identify  Which of 
the laws in the table deals 
with the crime of kidnapping?
Generalize What do the laws 
shown above tell us about the 
Babylonians’ ideas of justice?

Skills Mini Lesson

The Art of Writing

Guided Instruction

 

■ Vocabulary Builder Clarify the high-use 
word document before reading.

 

■ Read The Art of Writing. As students read, 
make sure individuals can answer the 
Reading Check question.

 

■ Ask students What did Sumerian scribes 
do?(They recorded sales and trades, tax 
payments, gifts for the gods, and marriages 
and deaths.)

 

■ Ask students What do you think are the 
advantages and disadvantages of 
writing on clay tablets?(Advantages—
tablets can last a long time; cannot be 
erased; are fireproof. Disadvantages—
tablets are bulky and heavy; are hard to 
transport; can break.)

L2

Read the Links Across Time on
this page. Ask students What does 
evidence of writing tell us about an 
ancient culture? (Students may suggest 
that evidence of writing in an ancient 
culture indicates that the culture was 
developed enough to have a system to 
keep records.)

Answers
Reading CheckReading Check Hammurabi’s Code was a 

set of written laws created by the Babylonian 
ruler Hammurabi. These laws set down rules 
for the people in his empire to follow and 
helped settle conflicts.
Chart Skills Identify the first law  
Generalize Their ideas of justice were 
harsh and every crime had a specific 
punishment.

Identifying Frame of Reference 
and Point of View
1. Point of view is an opinion or perspec-

tive on an issue or topic. Frame of 
reference is a person’s background. 
Some background factors are age, cul-
ture, nationality, social position, beliefs, 
experiences, and historical era. Frame of 
reference often affects point of view.

L2
2. Have students practice the skill by 

identifying the point of view expressed 
in the law on the bottom of page 48. 
(that a surgeon who causes the death of a 
patient deserves physical punishment)

3. Have students compare that point of 
view with one people today might take. 
Ask how the frames of reference differ. 
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A Record in Clay The Tigris and the Euphrates rivers pro-
vided scribes with the clay they used to write on. Each spring, the
rivers washed down clay from the mountains. Scribes shaped the
soft, wet clay into smooth, flat surfaces called tablets. They
marked their letters in the clay with sharp tools. When the clay
dried, it was a permanent record.

The shape and size of a tablet depended on its purpose. Larger
tablets were used for reference purposes. Like the heavy atlases
and dictionaries in today’s libraries, they stayed in one place.
Smaller tablets, the size of letters or postcards, were used for
personal messages. Even today, these personal tablets can be fun
to read. They show that Mesopotamians used writing to express
the ups and downs of everyday life:

“This is really a fine way of behaving! The gardeners
keep breaking into the date storehouse and taking
dates. You yourselves cover it up and do not report it to
me! Bring these men to me—after they have paid for
the dates.”

—from a Mesopotamian tablet

How Writing Was Invented Like most inventions, writing
developed over time. Long before the Sumerians invented writ-
ing, they used shaped pieces of clay as tokens, or symbols. They
used the clay tokens to keep records. Tokens could keep track of
how many animals were bought and sold, or how much food had
been grown. By around 3100 B.C., this form of record keeping

had developed into writing.
At first, written words were sym-

bols that represented specific objects.
Grain, oxen, water, or stars—each
important object had its own symbol.
As people learned to record ideas as
well as facts, the symbols changed.
Eventually, scribes combined symbols
to make groups of wedges and lines
known as cuneiform (kyoo NEE uh
fawrm). Cuneiform script could be
used to represent different languages.
This flexibility was highly useful in a
land of many peoples.

Scribes sometimes enclosed a 
message (above) in an envelope 
(top) made from wet clay. As the 
envelope dried, it formed a seal 
around the tablet. A sharpened 
reed (below) is used to write 
cuneiform script on soft clay.

Independent Practice
Have students complete the graphic 
organizer by filling in the remaining details 
about the art of writing in the appropriate 
column of the chart.

Monitor Progress

 

■ Show Section Reading Support Transpar-
ency HOW 58 and ask students to check 
their graphic organizers individually. Go 
over key concepts and clarify key vocabu-
lary as needed.

History of Our World Transparencies,
Section Reading Support Transparency HOW 58

 

■ Tell students to fill in the last column of the 
Reading Readiness Guide. Probe for what 
they learned that confirms or invalidates 
each statement.

Unit 1 History of Our World 
Teaching Resources, Reading Readiness 
Guide, p. 56

For Less Proficient Readers
Reinforce students’ summarizing skills by 
having them summarize information 
from one or more passages in this section 
on index cards. Tell students that they 
should use these cards to help them study.

L1

For Advanced Readers
Working in pairs, ask students to choose an 

L3

artifact pictured in Section 3 and conduct 
research to learn more about it. Then, have 
them prepare a brief oral presentation for 
the class. Evaluate students’ presentations 
using the Rubric for Assessing an Oral Pre-
sentation.

Unit 1 History of Our World 
Teaching Resources, Rubric for Assessing 
an Oral Presentation, p. 82
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The Development of Cuneiform

Word Outline
Character,

About
3000 B.C.

Sumerian,
About

2000 B.C.

Assyrian,
About
700 B.C.

Chaldean,
About
500 B.C.

Sun

God or
heaven

Mountain

Refer to the table above titled The Development of Cunei-
form. Notice how the symbols developed over time. Scholars
believe that the Sumerians developed their system of writing
independently. That means that they did not borrow ideas from
the writing systems of other civilizations. Working independently
meant that they had many decisions to make. They decided that
the symbols should be set in rows, that each row should be read
from left to right, and that a page should be read from top to
bottom. What other languages are written this way?

Reading CheckReading Check When, where, and how did writing first develop?

Key Terms
Review the key terms at the 
beginning of this section. Use 
each term in a sentence that 
explains its meaning.

Target Reading Skill
Summarize the information in the 
last paragraph of this section.

Comprehension and 
Critical Thinking
1. (a) Recall What was Hammu-
rabi’s Code, and what was its pur-
pose in ancient Babylonia?

(b) Analyze What does the 
expression “an eye for an eye” 
mean in relation to the laws in 
Hammurabi’s Code?
(c) Apply Information
Hammurabi’s Code was fair in 
some ways and unfair in other 
ways. Explain.

2. (a) Describe What were some
uses of writing in Sumer?
(b) Contrast How do the early 
forms and methods of writing dif-
fer from the way we write today?
(c) Draw Inferences Why was the 
development of writing an impor-
tant step in human history?

Writing Activity
Reread the quote on page 46 in 
which the writer complains about 
the gardeners. Write a law that 
applies to the gardeners who stole 
the dates. What do you think 
should happen to the people who 
didn’t tell about the theft?

For: An activity on cuneiform 
writing

Visit: PHSchool.com
Web Code: lbd-2203

Chart Skills
The table at the left shows 
how cuneiform changed 
over time. Identify The
simplest symbols came from 
which time period? Gener-
alize  How did the symbols 
for each word change over 
time?

Use Web Code 
mup-0817 for an interactivity 
on ancient writing.

Assess and Reteach

 

Assess Progress

 

Have students complete the Section 
Assessment. Administer the 

 

Section Quiz.

 

  

 

  

 

Unit 1 History of Our World 
Teaching Resources, 

 

Section Quiz,

 

 p. 58

 

Reteach

 

If students need more instruction, have them 
read this section in the Reading and Vocabu-
lary Study Guide.

 

 

 

Chapter 2, Section 3, 

 

History of Our 
World Reading and Vocabulary Study 
Guide,

 

 pp. 22–24

 

Extend

 

Divide the class into small groups. Have each 
group research an alphabet used either today 
or in the past in a specific country or region. 
Have each group create a poster about that 
alphabet. Use the 

 

Rubric for Assessing a Stu-
dent Poster

 

 to evaluate students’ posters.

 

  

 

  

 

Unit 1 History of Our World 
Teaching Resources, 

 

Rubric for Assessing a 
Student Poster,

 

 p. 83

L2

L1

L3

 

Answers
Reading CheckReading Check

 

Writing first developed in 
Mesopotamia around 3100 

 

B

 

.

 

C

 

. At first, peo-
ple drew symbols that represented exact 
objects. Eventually, these symbols developed 
into groups of wedges and lines that looked 
less like what they represented.

 

Chart Skills 

 

 

 

Identify

 

about 3,000 

 

B

 

.

 

C

 

.  

 

Generalize

 

They stopped looking so much 
like the idea they represented.

 

Writing Activity

 

Use the 

 

Rubric for Assessing a Writing Assign-
ment

 

 to evaluate students’ laws.

 

  

 

  

 

Unit 1 History of Our World 
Teaching Resources, 

 

Rubric for Assessing a 
Writing Assignment,

 

 p. 84

 

Typing in the Web code 
when prompted will bring students to 
detailed instructions for this activity.

Section 3 Assessment

 

Key Terms

 

Students’ sentences should reflect knowl-
edge of each Key Term.

Target Reading Skill

 

Writing developed over time. Sumerian 
writing developed independently instead 
of borrowing ideas from other writing 
systems.

 

Comprehension and Critical Thinking

 

1. (a) 

 

A written set of laws followed by 
Babylonians; to prevent people from break-
ing the rules, and to punish them if they 
did.  

 

(b) 

 

That the punishment equaled the 
crime.  

 

(c) 

 

Fair—laws were made to help 
people settle conflicts; unfair—laws were 
applied unequally depending on the 
victim’s class.

 

2. (a) 

 

to keep records, create references, 
record personal messages  

 

(b) 

 

Today we 

write with letters instead of symbols; we use 
pens, pencils, paper, and computers instead 
of sharp tools and clay tablets.  

 

(c) 

 

It allowed 
us to clearly state laws and keep records.
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Section
Step-by-Step Instruction

SectionSection
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Mediterranean 
Civilizations4
Mediterranean 
Civilizations

Prepare to Read

Objectives
In this section you will
1. Understand how the sea power of the 

Phoenicians helped spread civilization 
throughout the Mediterranean area.

2. Learn about the major events in the 
history of the Israelites.

Taking Notes
As you read, create an outline of the history 
of the Phoenicians and the Israelites. Copy 
the outline below, and record your findings 
in it.

Target
Reading Skill

Read Ahead Reading ahead 
is a strategy that can help 
you to understand words 
and ideas in the text. If you 
do not understand a certain 
passage, read ahead, 
because a word or idea may 
be clarified later on. Use 
this strategy as you read this 
section.

Key Terms
• alphabet (AL fuh bet) n.

a set of symbols that 
represent the sounds of 
a language

• monotheism (MAHN oh 
thee iz um) n. the belief 
in one god

• famine (FAM in) n. a time 
when there is so little 
food that many people 
starve

• exile (EK syl) v. to force 
someone to live in 
another country

While the great empire of Hammurabi was ris-
ing and falling, the people of a city on the shores of
the Mediterranean Sea were becoming rich by
gathering snails.

The snails collected near the coastal city of Tyre
(tyr) were not ordinary snails. These snails pro-
duced a rich purple dye. Cloth made purple with

the dye was highly valued by wealthy
people throughout the Mediterranean
region. Ships from Tyre sold the purple
cloth at extremely high prices. The
profits helped make Tyre a wealthy city.

I. The Phoenicians
   A. Sea-trading power
       1.
       2.
   B. Phoenician alphabet
       1.
       2.
II. The Israelites

Above, ancient vats from a 
site in Tel Dor, Israel, once 
contained purple dye of the 
type used by the Phoeni-
cians. The stained pottery 
piece in the middle proba-
bly came from a vessel that 
held the dye. The purple dye 
comes from the glands of the 
murex snail, shown at the right.

4
Objectives
Social Studies
1. Understand how the sea power of the 

Phoenicians helped spread civilization 
throughout the Mediterranean area.

2. Learn about the major events in the 
history of the Israelites.

Reading/Language Arts
Read ahead to help clarify words and ideas.

Prepare to Read
Build Background 
Knowledge
Engage students in a discussion about the 
tradition of oral history. Explain that many 
stories of ancient history have reached us by 
being told and retold from one generation to 
the next. Ask students to think about what 
might happen to a story as it is retold over a 
long period of time. (It will change slightly.)
Then ask students to think about what 
important development changed the way 
stories were told. (writing) Use the Idea Wave 
participation strategy (TE, p. T39) to elicit 
student responses.

Set a Purpose for Reading

 

■ Preview the Objectives.

 

■ Read each statement in the Reading Readi-
ness Guide aloud. Ask students to mark the 
statements true or false.

Unit 1 History of Our World 
Teaching Resources, Reading Readiness 
Guide, p. 60

 

■ Have students discuss the statements in 
pairs or groups of four, and then mark 
their worksheets again. Use the Numbered 
Heads participation strategy (TE, p. T40) 
to call on students to share their group’s 
perspectives.

Vocabulary Builder
Preview Key Terms
Pronounce each Key Term, then ask students 
to say the word with you. Provide a simple 
example such as, “A famine occurs when 
many people are hungry because there is not 
enough food.”

L2

L2

L2

Target Reading Skill
Read Ahead Point out the Target Reading 
Skill. Tell students that reading ahead is a 
strategy they can use to help them under-
stand difficult words or passages in a text, 
because they may be clarified later on.

Model using reading ahead to help stu-
dents understand this statement in the first 
paragraph of this page: “…the people of a 
city on the shores of the Mediterranean Sea 

were becoming rich by gathering snails.” 
Explain that by reading ahead, students 
will learn how the people were getting rich. 
(The second paragraph reveals that the snails 
produced a highly profitable dye.)

Give students Reread or Read Ahead. Have 
them complete the activity in groups.

Unit 1 History of Our World 
Teaching Resources, Reread or Read Ahead,
p. 67

L2

MGWH_TE_ch2.fm  Page 48  Sunday, July 11, 2004  11:06 AM



Chapter 2 Section 4 49

Chapter 2 Section 4 49

Phoenician Sea Power
Tyre was the major city in a region called Phoenicia (fuh NISH

uh). Locate Phoenicia and its colonies on the map below. The
Phoenicians’ outlook was westward, toward the Mediterranean
Sea and the cities that were growing around it.

Masters of Trade The Phoenicians had settled in a land that
had limited, but very important, resources. Besides the snails
used to dye cloth, Phoenicia had a great amount of dense cedar
forests. The Phoenicians sold their dyed cloth and the wood from
their forests to neighboring peoples.

As trade grew, the Phoenicians looked to the sea to increase
their profits. In time, they controlled trade throughout much of
the Mediterranean. From about 1100 to 800 B.C., Phoenicia was a
great sea power. Phoenician ships sailed all over the Mediterra-
nean Sea and into the stormy Atlantic Ocean. They came back
from these trips with stories of horrible monsters that lived in the
ocean depths. These stories helped keep other peoples from
trying to compete for trade in the Atlantic.

A silver coin from Sidon showing 
a Phoenician galley, a ship pow-
ered by oars

ATLANTIC
OCEAN

Mediterran ean Sea

A F R I C A

E U R O P E

GREECE

EGYPT

ASIA MINOR

CarthageCadiz
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Tyre

Tigris River

Euphrates River

PHOENICIA

Black
Sea

N

S
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20° E 30° E10° E0°

10° W

50° N 0° 10° E 20° E 30° E

40° E

40° N

40° N

30° N

10° W 
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0 miles 500

Lambert Azimuthal Equal Area

Phoenicia

Phoenician colonies

Phoenician trade routes

Phoenician trading centers 

K E Y

Location The Phoenicians usually sailed close to the coast. 
Identify Name a city in Phoenicia and the trading center that is the farthest 
west of the city. Use your finger to trace a route between the two points. 
Conclude How did the Phoenicians control the sea trade far from Phoenicia?

Use Web Code 
lbp-2244 for step-by-step 
map skills practice.

Phoenician Colonies and Trade Routes

Vocabulary Builder

Instruct

Phoenician Sea Power

Guided Instruction

 

■ Vocabulary Builder Clarify the high-use 
word enrich before reading.

 

■ Have students read Phoenician Sea Power, 
using the Structured Silent Reading tech-
nique (TE, p. T38).

 

■ Ask students Why do you think the 
Phoenicians looked to foreign lands and 
sea trade to develop their wealth?(They 
had limited resources, so they took advan-
tage of their geographic location to expand 
their resources through trade.)

 

■ Ask students How did the sea power of the 
Phoenicians help spread civilization?
(Possible answer: As the Phoenicians 
traveled across the world, they could spread 
ideas of civilization to other places.)

Independent Practice
Ask students to create the Taking Notes 
graphic organizer on a blank piece of 
paper. Then have them fill in the details 
about Phoenician sea power that they have 
just read. Briefly model how to identify 
which details to record, using the Outline
Transparency.

History of Our World Transparencies,
Transparency B15: Outline

Monitor Progress
As students begin to fill in their graphic 
organizers, make sure individuals are using 
the correct details about the Phoenicians as 
a sea-trading power. Provide assistance 
as needed.

L2

Answers
Identify city: Sidon or Tyre; 

trading center: Cadiz  Conclude The
Phoenicians were able to control the sea 
trade by establishing trading centers along 
the coasts of distant places and spreading 
stories of the horrors facing sailors in the 
Atlantic Ocean.

Students may practice 
their map skills using the interactive 
online version of this map.

Use the information below to teach students this section’s high-use words.

High-Use Word Definition and Sample Sentence

conduct, p. 50 v. to manage; direct
It was important that he conduct the meeting in an organized manner.
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Exotic Marketplaces Trade brought valuable goods from
lands around the Mediterranean Sea to the Phoenician cities of
Tyre and Sidon (SY dun). Bazaars swelled with foods brought
from faraway places. These foods included figs, olives, honey,
and spices. In the bazaars, merchants sold strange animals, such
as giraffes and warthogs from Africa and bears from Europe.

The overflowing markets of Tyre awed visitors. Here is one
description of Tyre’s bazaars:

“When your wares came from the seas, you satisfied
many peoples. With your great wealth and merchan-
dise, you enriched the kings of the earth. ”

—the Bible, Ezekiel 27:33

Reading CheckReading Check What resources did the Phoenicians first use to 
build their wealth?

The Phoenician Alphabet
The Phoenicians relied on writing to help them conduct trade.
They developed a writing system that used just 22 symbols. This
system was the Phoenician alphabet, a set of symbols that repre-
sents the sounds of the language. It forms the basis of the alpha-
bet used in many languages today, including English. In the
Phoenician alphabet, however, each letter stood for one conso-
nant sound.

The simple Phoenician alphabet was far easier to learn than
cuneiform. Before the alphabet, only highly educated scribes
were skilled in writing. Now many more people could write using
the new alphabet. The alphabet simplified trade between people
who spoke different languages. The Phoenician sea trade, in turn,
helped the alphabet to spread.

Reading CheckReading Check How did the Phoenician alphabet differ from 
cuneiform script?

Chart Skills

Use Web Code 
mup-0818 for an interactivity 
on ancient trade. 

The chart at the left shows the Phoenician letters that correspond to 
our alphabet. The symbols for A, E, I, O, and U originally repre-
sented consonant sounds. The Greeks later used the symbols to rep-
resent vowel sounds. The Phoenician stone inscription above dates 
to about 391 B.C. Identify Which letters in the Phoenician alphabet 
seem similar to the letters in our alphabet? Identify Effects  How 
did the Phoenician alphabet affect other civilizations? 

The Phoenician
Alphabet

A

B

C

D

E

F

G

H

I

J

K

L

M

N

O

P

Q

R

S

T

U

V

W

X

Y

Z

 

The Phoenician 
Alphabet

 

Guided Instruction

 

■

 

Vocabulary Builder

 

Clarify the high-use 
word 

 

conduct

 

 before reading.

 

■

 

Read about the birth and growth of the 
Phoenician alphabet in The Phoenician 
Alphabet. As students read, help individu-
als answer the Reading Check question.

 

■

 

Ask students 

 

How did the Phoenician 
alphabet spread throughout the ancient 
world?

 

(through sea trade)

 

■

 

Have students explain why the creation of 
the Phoenician alphabet made writing 
more accessible to more people. 

 

(Before the 
creation of the Phoenician alphabet, highly 
educated scribes controlled the power of 
writing, after the alphabet’s creation, other 
people could use it as well.)

 

Independent Practice

 

Have students continue to fill in their Taking 
Notes graphic organizers. Make sure they fill 
in details about the Phoenician alphabet.

 

Monitor Progress

 

Circulate around the classroom to make sure 
that individuals are choosing the correct 
details as they fill in their graphic organizers. 
Provide assistance as needed.

L2

 

Answer
Reading CheckReading Check

 

The Phoenicians used wood 
and the dye from snails to build their wealth.

Reading CheckReading Check

 

The Phoenician alphabet 
used fewer symbols and was much easier to 
learn than the cuneiform script, which used 
symbols.

 

Chart Skills

 

Identify

 

A, D, E, H, L, M, N, 
O, Q, and T

 

Identify Effects 

 

Other civili-
zations used the alphabet as the basis of their 
alphabets, which are used in many languages 
today.

 

For Less Proficient Readers

 

Have students read the section in the 
Reading and Vocabulary Study Guide. This 
version provides basic-level instruction in 

L1

 

an interactive format with questions and 
write-on lines.

 

 

 

Chapter 2, Section 4, 

 

History of Our 
World Reading and Vocabulary Study 
Guide,

 

 pp. 25–27
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The Rise of the Israelites
South of Phoenicia, a small band of people settled in the hills
around the Jordan River valley. Called Hebrews at first, they later
became known as Israelites. Although the Israelites never built a
large empire, they had a great influence on our civilization.

Much of what is known about the early history of the
Israelites comes from stories told in the Torah (TOH ruh), the
Israelites’ most sacred text. Historians compare biblical and other
religious stories with archaeological evidence to piece together
events from the past. In this way they have determined that
Abraham, whose story follows, may have lived around 2000 B.C.

Abraham the Leader The Israelites traced their beginnings
to Mesopotamia. For hundreds of years, they lived as shepherds
and merchants who grazed their flocks outside Sumerian cities.

According to the Torah, a leader named Abraham taught his
people to practice monotheism, a belief in one god. Mono- is the
Greek prefix for “one.” The Torah says that God told Abraham to
leave Mesopotamia and settle elsewhere:

“Get you out of your country, and from your kindred [rel-
atives], and from your father’s house, to the land that I
will show you. And I will make of you a great nation. ”

—Genesis 12:1–2

Cana

Read Ahead
The Torah says that 

Abraham was told to leave 
Mesopotamia and settle 
elsewhere. Keep reading to 
see what that means.
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Movement  The Israelites 
are said to have spent 40 years 
in the desert of the Sinai Pen-
insula trying to reach the land 
of Canaan. Locate In what 
direction did the Israelites 
travel to return to Canaan 
from the Sinai Peninsula? 
Infer What physical features 
of Canaan made it suitable for 
settlement?

Use Web Code 
lbp-2254 for step-by-step- 
map skills practice.

Canaan

 

The Rise of the 
Israelites

 

Guided Instruction

 

■

 

Read about the growth and movement of 
the Israelites in The Rise of the Israelites.

 

■

 

Ask students 

 

What resources do scholars 
use to study the life of Abraham?

 

(They 
compare biblical and other religious stories 
with archaeological evidence.)

 

■

 

Have students list in chronological order 
the major events in the history of the 
Israelites. 

 

(Abraham led his people to settle 
in Canaan; after a famine in Canaan, the 
Israelites fled south to Egypt; after a few 
hundred years, an Egyptian king forced 
them into labor; an Israelite hero named 
Moses led them out of Egypt and into the 
Sinai desert where they wandered for 40 
years, during which time the Torah says they 
received the Ten Commandments; 
eventually they settled in Canaan where 
they established a capital and built a 
temple; the kingdom divided; later they 
were exiled to other lands.)

L2

Target Reading Skill

 

Read Ahead

 

As a follow up, ask students to 
perform the activity of the Target Reading 
Skill in the Student Edition. 

 

(According to the 
Torah, the Israelites were told to leave their 
homeland to settle in a land shown to them by 
God, who would make them a great nation.)

 

Answer

 

 

 

Locate

 

northeast  

 

Infer

 

The waterways were helpful for trade 
and farming and therefore made Canaan 
suitable for settlement.

 

Students may practice 
their map skills using the interactive 
online version of this map.

 

For Special Needs Students

 

Have students with special needs partner 
with more proficient students in order to 

L1

 

complete the 

 

Target Reading Skill

 

 activity 
and the 

 

MapMaster Skills Activity

 

 on 
this page.

L2
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From Canaan to Egypt The Torah goes on to say that Abra-
ham led the Israelites from Mesopotamia to settle in the land of
Canaan (KAY nun). Find this region on the map titled Canaan on
the previous page. According to the Torah, a famine then spread
across Canaan. A famine is a time when there is so little food
that many people starve. The famine caused the Israelites to flee
south to Egypt.

In Egypt, the Israelites lived well for a few hundred years. But
then, an Egyptian king forced them into labor after he grew
suspicious of their power.

In the Desert According to the Torah, an Israelite leader
named Moses led his people out of Egypt. The Israelites’ depar-
ture from Egypt is called the Exodus (EKS uh dus). For the next
40 years, the Israelites wandered through the desert of the Sinai
(SY ny) Peninsula. Locate the Sinai on the map titled Canaan.
The Torah says that while in the desert, God gave the Israelites
the Ten Commandments, a code of laws. Eventually, the Israel-
ites returned to Canaan. There, over time, the Israelites moved
from herding to farming and built their own cities.

Old and New Jerusalem
People have lived in Jerusalem since 
1800 B.C. Today, centuries-old build-
ings stand near modern hospitals, 
apartments, and hotels. Analyze
Images Using clues from the 
photo, describe features that point 
to Jerusalem’s ancient past.

Background 

 

Independent Practice

 

Have students complete the graphic 
organizer by adding details about the 
Israelites.

 

Monitor Progress

 

■

 

Show 

 

Section Reading Support Transpar-
ency HOW 59

 

 and ask students to check 
their graphic organizers individually. Go 
over key concepts and clarify key vocabu-
lary as needed.

 

History of Our World Transparencies,

 

Section Reading Support Transparency HOW 59

 

■

 

Tell students to fill in the last column of the 

 

Reading Readiness Guide.

 

 Probe for what 
they learned that confirms or invalidates 
each statement.

 

  

 

  

 

Unit 1 History of Our World 
Teaching Resources, 

 

Reading Readiness 
Guide,

 

 p. 60

Assess and Reteach

 

Assess Progress

 

Have students complete the Section 
Assessment. Administer the 

 

Section Quiz.

 

  

 

  

 

Unit 1 History of Our World 
Teaching Resources, 

 

Section Quiz,

 

 p. 62

 

Reteach

 

If students need more instruction, have them 
read this section in the Reading and Vocabu-
lary Study Guide.

 

 

 

Chapter 2, Section 4, 

 

History of Our 
World Reading and Vocabulary Study 
Guide,

 

 pp. 25–27

 

Extend

 

Have students learn more about King 
Solomon by reading and completing the 

 

Enrichment

 

 activity. Students may work in 
pairs to complete the activity.

 

  

 

  

 

Unit 1 History of Our World 
Teaching Resources, 

 

Enrichment,

 

 p. 71

L2

L1

L3

 

Answer

 

Analyze Images

 

Students may identify 
the domed mosques, the large wall in the 
foreground, and other older buildings and 
ruins as features that point to Jerusalem’s 
ancient past.

 

A Holy City

 

Followers of three of the 
world’s major religions consider Jerusalem 
to be a holy city and a destination for 
pilgrimages. Jews regard Jerusalem, the 
location of two important temples that 
were destroyed, as the center of their 
religion. Jews from around the world visit 
the Western Wall, the only existing remains 
of the second temple. Worshippers slip 

written prayers into the cracks of the wall. 
Christians view Jerusalem as holy because 
important events in the life of Jesus took 
place there. Muslims consider Jerusalem to 
be the third holiest city after Mecca and 
Medina in Saudi Arabia. Muslims believe 
that the prophet Muhammad ascended to 
heaven from Jerusalem.
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Settlement in Canaan As they moved farther north, the
Israelites were able to settle in many parts of Canaan. They
united under their first king, Saul, who defended them against
their enemies. The next king, David, established his capital in the
city of Jerusalem.

A Divided Kingdom After David died, his son, Solomon,
inherited the kingdom. After Solomon’s death, the country split
into two kingdoms. The northern kingdom was called Israel. The
southern kingdom took the name Judah. The divided kingdom
was ripe for invasion. Its neighbor, Assyria, conquered the Israel-
ites and gained control of Judah.

Sent Into Exile In 722 B.C., the Israelites resisted Assyrian
rule. In response, the Assyrians exiled thousands of people to dis-
tant parts of their empire. To exile means to force people to live
in another place or country. The Assyrians controlled Judah until
612 B.C., when Assyria was conquered by the Chaldeans. Judah
then fell under control of the Chaldean Babylonians. Later, in 587
B.C., the King of Judah rebelled against the Chaldeans. King Neb-
uchadnezzar responded by destroying the capital city of Jerusa-
lem. He exiled the people of Judah to Babylonia.

Reading CheckReading Check Who were the Israelites?

Key Terms
Review the key terms at the 
beginning of this section. Use 
each term in a sentence that 
explains its meaning.

Target Reading Skill
What word or idea were you able 
to clarify by reading ahead?

Comprehension and 
Critical Thinking
1. (a) Identify Who were 
the Phoenicians?
(b) Recall How did the 
Phoenicians gain their wealth 
and power?

2. (a) Explain What are some fea-
tures of the Phoenician alphabet?
(b) Identify Effects Describe
the importance of the Phoenician 
alphabet. How did it affect 
the Mediterranean world and 
later civilizations?

3. (a) Identify Sequence Briefly
trace the history of the Israelites 
from the leadership of Abraham to 
King Solomon.
(b) Identify Central Issues
What important events in the 
history of the Israelites were 
shaped by movement and by war?

Writing Activity
Reread the description of Tyre. 
Using what you have read, write a 
poetic verse about Tyre’s markets. 
Or work with a partner to write 
song lyrics on the same subject. 

Writing Tip Poetic verses and 
song lyrics don‘t have to rhyme, 
but they usually have rhythm. To 
supply rhythm to your verse or 
lyrics, it sometimes helps to 
think of a familiar song as you 
write. Match words and phrases 
in your verse to the beats and 
phrases of the music.

King Solomon

Answers

Reading CheckReading Check The Israelites originally 
came from Mesopotamia and were called 
Hebrews. Although they never built a large 
empire, they made a deep impact on our 
civilization.

Section 4 Assessment

Key Terms
Students’ sentences should reflect knowledge 
of each Key Term.

Target Reading Skill
Students’ answers will vary, but should iden-
tify a word or idea they were able to clarify by 
reading ahead.

Comprehension and Critical Thinking
1. (a) The Phoenicians developed an empire 
through trade along the coast of the Mediter-
ranean Sea.  (b) At first they sold wood and 
dye; later they gained wealth and power 
through trade to and from lands around the 
Mediterranean Sea.

2. (a) The alphabet had 22 symbols that rep-
resented the sounds of the Phoenician lan-
guage; each letter stood for one consonant 
sound. (b) The Phoenician alphabet was easy 
to learn. As a result, its use was widespread 
and no longer limited to scribes. It formed the 
basis for the alphabet used today in many 
countries.

3. (a) Abraham led the Israelites from 
Mesopotamia to Canaan. During a famine, 
many Israelites fled to Egypt, where they 
prospered for a few hundred years but then 
were forced into labor. Moses led them out of 
Egypt. Eventually, they returned to Canaan. 
Kings Saul and David reclaimed Canaan and 
unified the Israelite nation. Israel prospered 
under King Solomon.  (b) The Israelites 
moved to Egypt to escape a famine. When 
they left Egypt, they wandered in the desert 
for 40 years. They fought a war to regain 
control of Canaan and live as a united 
nation. Later, they divided again, and were 
conquered and sent into exile.

Writing Activity
Use the Rubric for Assessing a Student Poem to 
evaluate students’ writing.

Unit 1 History of Our World 
Teaching Resources, Rubric for Assessing a 
Student Poem, p. 85

MGWH_TE_ch2.fm  Page 53  Sunday, July 11, 2004  10:59 AM



 

56

 

History of Our World

Section 

 

Step-by-Step Instruction

SectionSection

5 Judaism

56 History of Our World

5 Judaism
Prepare to Read

Objectives
In this section you will
1. Learn about the basic beliefs of Judaism.
2. Find out about the effect that Judaism has 

had on other religions.

Taking Notes
As you read, list details that characterize 
Judaism. Copy the concept web below, and 
use it to help you summarize this section.

Judaism

Beliefs

Effects

Target 
Reading Skill

Summarize When you 
summarize, you review and 
state, in the correct order, 
the main points you have 
read. Summarizing what 
you read is a good 
technique to help you 
comprehend and study. As 
you read, pause to 
summarize the main ideas 
about Judaism. The 
diagram you are using to 
take notes may help you
to summarize.

Key Terms
• covenant (KUV uh nunt) 

n. a binding agreement
• Moses (MOH zuz) n. an 

Israelite leader whom 
the Torah credits with 
leading the Israelites 
from Egypt to Canaan

• prophet (PRAHF it) n. a 
religious teacher who is 
regarded as someone 
who speaks for God or 
for a god

• diaspora (dy AS pur uh) 
n. the scattering of peo-
ple who have a common 
background or beliefs

The Torah, the most sacred text of Judaism, says God made a
promise to the Israelite leader Abraham:

“I will make you exceedingly fruitful; and I will make
nations of you, and kings shall come forth from you. And
I will . . . be God to you and to your descendants . . .”

—Genesis 17: 6–7

The ancient Israelites viewed this promise as the beginning of a
long relationship between themselves and God.

The early Israelites came to believe that God was taking part
in their history. The Torah records events and laws important to
the Israelites. It is made up of five books. They are called Genesis
(JEN uh sis), Exodus, Leviticus (luh VIT ih kus), Numbers, and
Deuteronomy (doo tur AHN uh mee). Later, Christians adopted
these books as the first five books of the Old Testament. The
promise that you just read is from the Book of Genesis. In
Genesis, we learn of the very beginnings of Judaism, the world’s
first religion that was monotheistic. Monotheistic means “having
only one god.”

Reading from the Torah

 

5

 

Objectives

 

Social Studies

 

1. 

 

Learn about the basic beliefs of Judaism.

 

2. 

 

Find out about the effect that Judaism has 
had on other religions.

 

Reading/Language Arts

 

Summarize to review the main points in 
a text.

Prepare to Read

 

Build Background 
Knowledge

 

Tell students that in this section they will 
learn about the history and basic beliefs of 
Judaism. Have students review the headings 
and visuals in the section with this question 
in mind: 

 

What aspects of Judaism influence 
us today?

 

 Encourage ideas and discussion by 
using the Give One, Get One  (TE, p. T41) 
participation strategy.

 

Set a Purpose for Reading

 

■

 

Preview the Objectives.

 

■

 

Read each statement in the 

 

Reading Readi-
ness Guide

 

 aloud. Ask students to mark the 
statements true or false.

 

  

 

  

 

Unit 1 History of Our World 
Teaching Resources, 

 

Reading Readiness 
Guide,

 

 p. 64

 

■

 

Have students discuss the statements in 
pairs or groups of four, then mark their 
worksheets again. Use the Numbered 
Heads participation strategy (TE, p. T40) 
to call on students to share their group’s 
perspectives.

 

Vocabulary Builder

 

Preview Key Terms

 

Pronounce each Key Term, then ask students 
to say the word with you. Provide a simple 
example such as, “A covenant is a type of 
agreement that people are bound to follow.”

L2

L2

L2

Target Reading Skill

 

Summarize

 

Point out the Target Reading 
Skill. Tell students that summarizing can be 
used to help them to review and state the 
main points of what they have read.

Model using summarizing by reading the 
text on this page and then listing the main 
ideas. 

 

(The early Israelites believed that their 

history and culture were governed by the Torah 
and that God took part in their history.)

 

Give students 

 

Summarize.

 

 Have them 
complete the activity in groups.

 

  

 

  

 

Unit 1 History of Our World 
Teaching Resources, 

 

Summarize,

 

 p. 69

L2
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The Beliefs of Judaism
To the Israelites, history and religion were closely
connected. Each event showed God’s plan for the
Israelite people. Over time, Israelite beliefs devel-
oped into the religion we know today as Judaism.
You already know that Judaism was monotheistic
from its beginning. It differed from the beliefs of
nearby peoples in other ways as well.

A Promise to the Israelites Most ancient people thought
of their gods as being connected to certain places or people. The
Israelites, however, believed that God is present everywhere. They
believed that God knows everything and has complete power.

According to the Torah, God promised Abraham that his
people would become kings and build nations. God said to
Abraham, “I will keep my promise to you and your descendants
in future generations as an everlasting covenant.” Because of this
covenant, or binding agreement, the Israelites considered
themselves God’s “chosen people.” This covenant was later
renewed by Moses, an Israelite leader who lived sometime
around 1200 B.C. He told the Israelites that God would lead them
to Canaan, “the promised land.” In return, the Israelites had to
obey God faithfully.

The Dead Sea Scrolls
The Dead Sea Scrolls (above) 
were discovered in 1947 in 
jars like the one shown at the 
left. The scrolls helped histo-
rians reconstruct the early 
history of the Israelites. 
Generalize What is the 
importance of archaeological 
finds like the Dead 
Sea Scrolls?

Summarize
Summarize the para-

graph at the left. Be sure to 
include the key points and 
important details about God’s 
promise to the Israelites.

Vocabulary Builder

Instruct

 

The Beliefs 
of Judaism

 

Guided Instruction

 

■

 

Vocabulary Builder

 

Clarify the high-use 
word 

 

generation

 

 before reading.

 

■

 

Read The Beliefs of Judaism, using the 
Choral Reading technique. (TE, p. T38).

 

■

 

Ask students 

 

Into what religion did the 
beliefs of the Israelites develop?

 

(Judaism)

 

■

 

Have students discuss how Judaism 
differed from the beliefs of other nearby 
peoples. 

 

(It was monotheistic; the Israelites 
believed that God was present everywhere 
and had complete power.)

 

■

 

Ask students 

 

According to the Torah, 
what was the covenant renewed by Moses 
between God and the Israelites?

 

(God 
would lead the Israelites to Canaan if the 
Israelites obeyed God faithfully.)

Target Reading Skill

 

Summarize

 

As a follow up, ask students to 
perform the Target Reading Skill activity in 
the Student Edition. 

 

(The Torah says that God 
promised Abraham that his descendants, the 
Israelites, would build nations. It says that that 
God later promised Moses that he would give 
the Israelites the land of Canaan if the Israel-
ites obeyed his laws. Therefore the Israelites 
considered themselves God’s “chosen people” 
and Canaan “the promised land.”)

L2

 

Answer

 

Generalize

 

Archaeological finds such as the 
Dead Sea Scrolls help historians to recon-
struct events from early history.

 

Use the information below to teach students this section’s high-use words.

 

High-Use Word Definition and Sample Sentence

 

generation,

 

 p. 57

 

n.

 

 a single stage in the history of a family
The importance of honor was passed from 

 

generation

 

 to generation.

 

preserve,

 

 p. 60

 

v.

 

 to keep, protect, or save
A museum helps 

 

preserve

 

 old paintings such as the Mona Lisa.

L2

 

HOW_TE_ch02.fm  Page 57  Thursday, August 17, 2006  2:08 PM



58  History of Our World

58 History of Our World

Kosher In Judaism, laws 
require that certain foods be 
kosher (KOH shur), meaning 
“fit for use.” These laws are 
based on passages from the 
Hebrew Bible. For seafood to 
be kosher, for example, it 
must have scales and fins. So, 
codfish is kosher, but clams are 
not. Other laws tell how ani-
mals meant for consumption 
should be slaughtered and 
how food must be prepared 
and eaten. Not all Jews follow 
these strict dietary laws today.

Before sunset on Friday eve-
nings, Jewish women light 
white Shabbat candles and 
say a blessing. 

The Ten Commandments At the heart of Judaism are the
Ten Commandments. The Israelites believed that God delivered
the Commandments to them through Moses. Some Command-
ments set out religious duties toward God. Others are rules for
correct behavior. Here are some of the Commandments.

“I the Lord am your God who brought you out of the land
of Egypt. . . . You shall have no other gods beside Me. . . .
Honor your father and your mother, as the Lord your God
has commanded. . . . You shall not murder. You shall not
steal.”

—the Ten Commandments

In addition to the Ten Commandments, the Torah set out many
other laws. Some had to do with everyday matters, such as how
food should be prepared. Others had to do with crimes. Like
Hammurabi’s Code, many of the Israelites’ laws tried to match
punishments to crimes. At the same time, religious teachers
called on leaders to carry out the laws with justice and mercy.

Judaism and Women Some laws protected women. One of
the Commandments, for example, requires that mothers be
treated with respect. But, as in many other religions, women
were considered to be of lower social status than men. A man
who was head of a family owned his wife and children. A father
could sell his daughters into marriage. Only a husband could
seek a divorce.

Early in Israelite history a few women, such as the judge
Deborah, won honor and respect as religious leaders. Later on,
however, women were not allowed to take part in many religious
leadership roles.

Background 

Read the Links Across Time on this 
page. Ask students What are Jewish 
dietary laws based on? (passages from 
the Hebrew Bible)

Guided Instruction (continued)

 

■ Ask students What are the Ten 
Commandments? (the laws the Israelites 
believed God gave them)

 

■ Ask students to describe the code of ethics 
preached to the Israelites by prophets. 
(The Israelites were to live good and decent 
lives, protect the poor and weak, and Israel-
ite rulers recognized that they had to obey 
God’s law like everyone else.)

Independent Practice
Ask students to create the Taking Notes 
graphic organizer on a blank piece of paper. 
Then have them fill in the blank circles with 
details they have just learned about the 
beliefs of Judaism. Briefly model how to 
identify which details to record.

Monitor Progress
As students begin to fill in their graphic 
organizers, make sure individuals only write 
details that summarize the beliefs of Judaism. 
Provide assistance as needed.

Deborah According to tradition, the 
prophet Deborah lived during the 1100s B.C.
She held the highly respected position of 
judge and acted as an advisor to her people. 
Upon hearing that her people were being 
mistreated by the Canaanites, Deborah and 
another Israelite leader developed a plan to 
defeat the Canaanites. According to the 
Bible, Deborah predicted that a woman 

would lead the Israelites to victory. The 
Israelites engaged the Canaanites in 
battle. During the battle, a thunderstorm 
struck. The Canaanite chariots became 
stuck in the muddy battlefield. Later, a 
woman killed the Canaanite leader. As 
prophesied by Deborah, the Israelites 
emerged victorious over the Canaanites.
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Justice and Morality The history of the Israelites tells of
prophets, or religious teachers who are regarded as speaking for
God. The prophets told the Israelites how God wanted them to
live. They warned the people not to disobey God’s law. Disobedi-
ence could bring disaster.

Prophets preached a code of ethics, or moral behavior. They
urged the Israelites to live good and decent lives. They also called
on the rich and powerful to protect the poor and weak. All
people, the prophets said, were equal before God. In many
ancient societies, a ruler was seen as a god. To the Israelites,
however, their leaders were human. Kings had to obey God’s law
just as shepherds and merchants did.

Reading CheckReading Check What did the prophets tell the Israelites?

The Effects of Judaism
After their exile from Judah in 587 B.C., the Jews, or people who
follow Judaism, saw their homeland controlled by various for-
eign powers, including the Romans. The Romans drove the Jews
out of their homeland in A.D. 135. As a result, the Jewish people
scattered to different parts of the world.
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Jewish Settlements, A.D. 100–300

Movement By A.D. 300, Jews—followers of Judaism—had settled in 
many areas far from Jerusalem. Identify What cities near the Mediterranean 
did Jews settle in? Infer What role do you think the Mediterranean Sea 
played in the movement of Jews at this time?

Use Web Code 
lbp-2265 for step-by-step 
map skills practice.

The Effects of Judaism

Guided Instruction

 

■ Vocabulary Builder Clarify the high-use 
word preserve before reading.

 

■ Read The Effects of Judaism. As students 
read, help individuals answer the Reading 
Check question.

 

■ Have students name the two major reli-
gions that were influenced by Judaism. 
(Christianity and Islam)

 

■ Ask students to describe the impact of 
Judaism on Christianity and Islam. (Like 
Judaism, Christianity and Islam are mono-
theistic religions. Followers of Islam and 
Christianity honor Abraham, Moses, and 
the prophets. They also share the moral 
point of view developed by the Israelites.)

Independent Practice
Have students complete the graphic 
organizer by adding details about the 
effects of Judaism.

Monitor Progress

 

■ Show Section Reading Support Transpar-
ency HOW 60 and ask students to check 
their graphic organizers individually. Go 
over key concepts and clarify key vocabu-
lary as needed.

History of Our World Transparencies,
Section Reading Support Transparency HOW 60

 

■ Tell students to fill in the last column of the 
Reading Readiness Guide. Probe for what 
they learned that confirms or invalidates 
each statement.

Unit 1 History of Our World 
Teaching Resources, Reading Readiness 
Guide, p. 64

L2

Answer
Reading CheckReading Check The prophets preached a 

code of ethics that told the Israelites how 
God wanted them to live.

Identify Rome, Carthage, 
Alexandria, Jerusalem   Infer It provided a 
method of transportation.

Students may practice 
their map skills using the interactive 
online version of this map.

For English Language Learners
Students may have difficulty pronouncing 
some of the longer words in these selec-
tions, such as rebellion, heritage, influence,
and geographical. Encourage students to 
break down these words into smaller 
parts to help them sound out the 
pronunciations.

L2 For Gifted and Talented
Have students research Jewish holidays 
such as Passover or Hanukkah and create a 
poster providing information about one 
holiday. Use the Rubric for Assessing a Stu-
dent Poster to evaluate students’ work.

Unit 1 History of Our World 
Teaching Resources, Rubric for Assessing a 
Student Poster, p. 83

L3
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New Settlements  The Romans car-
ried on the Jewish diaspora (dy AS pur
uh), the scattering of a group of people,
begun by the Assyrians and Chaldeans.
See the map titled Jewish Settlements,
A.D. 100–300, on page 59.

Wherever they settled, the Jews pre-
served their heritage. They did so by
living together in close communities.
They took care to obey their religious
laws, worship at their temples, and follow
their traditions. The celebration of Pass-
over is one such tradition. It marks a
time when Israelites believed their chil-

dren were spared from destruction. Death “passed over” them,
and they were led out of Egypt by Moses. Over time, such long-
held traditions helped to unite Jews.

Effects on Later Religions Judaism had an important in-
fluence on two later religions, Christianity and Islam. Both reli-
gions have their beginnings in Judaism. Both faiths originated
from the same geographical area. Both were monotheistic. Jews,
Christians, and followers of Islam all honor Abraham, Moses,
and the prophets. They also share the same moral point of view
that the Israelites first developed.

Reading CheckReading Check How did the Jews preserve their heritage?

Key Terms
Review the key terms at the 
beginning of this section. Use 
each term in a sentence that 
explains its meaning.

Target Reading Skill
Write a summary of the last 
paragraph in this section.

Comprehension and 
Critical Thinking
1. (a) Identify What promise did 
the Israelites believe God made 
to Abraham?

(b) Explain What did God’s 
covenant with Abraham require of 
the Israelites?
(c) Analyze Information Why
did the Israelites believe that they 
were God’s chosen people?

2. (a) Recall What religious laws 
did the Israelites follow?
(b) Compare and Contrast How
does Judaism compare and con-
trast with the beliefs of other peo-
ples in the ancient world?
(c) Draw Inferences What do the 
laws of Judaism say about the 
moral values of the Israelites?

Writing Activity
Suppose you have a friend who 
wants to learn more about Juda-
ism. Write him or her a letter 
explaining the basic beliefs and 
history of Judaism.

Writing Tip When writing a 
letter, remember to include the 
date, a salutation, or greeting, 
and a closing. It might help to 
have a specific friend in mind 
when you write your letter.

After defeating the Jews in bat-
tle in A.D. 70, Roman soldiers 
carried off precious objects from 
the temple in Jerusalem.

Assess and Reteach
Assess Progress
Have students complete the Section 
Assessment. Administer the Section Quiz.

Unit 1 History of Our World 
Teaching Resources, Section Quiz, p. 66

Reteach
If students need more instruction, have them 
read this section in the Reading and Vocabu-
lary Study Guide.

Chapter 2, Section 5, History of Our 
World Reading and Vocabulary Study 
Guide, pp. 28–30

Extend
Have students learn more about the Ten 
Commandments by reading Moses and the 
Ten Commandments. Have students work 
individually to complete the reading.

Unit 1 History of Our World 
Teaching Resources, Moses and the Ten 
Commandments, p. 77

Answer
Reading CheckReading Check By living together in close 

communities; obeying their religious laws; 
worshiping at their temples; following 
traditions.

Section 5 Assessment

Key Terms
Students’ sentences should reflect knowledge 
of each Key Term.

Target Reading Skill
Possible Answer: Judaism had an important 
impact on two other religions, Christianity 
and Islam.

Comprehension and Critical Thinking
1. (a) They believed God promised Abraham 
that his people would become kings and 
build nations.  (b) to obey God faithfully 
(c) According to the Torah, based on the 
covenant made between God and Abraham 
and later renewed by Moses.

2. (a) the religious laws set forth in the 
Torah, including the Ten Commandments  
(b) Most ancient people believed in many 
gods that were connected to specific places or 
people; the Israelites believed in one all-
powerful God that was everywhere.  (c) Pos-
sible answer: these laws show that Israelites 
were concerned with honoring God above 

L2

L1

L3

men; with issues of right and wrong, and 
helping the less fortunate.

Writing Activity
Use the Rubric for Assessing a Writing 
Assignment to evaluate students’ letters.

Unit 1 History of Our World 
Teaching Resources, Rubric for Assessing a 
Writing Assignment, p. 84
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Focus On
Farming in Mesopotamia

Farming the land “between the rivers” required skill and 
determination. The life-giving rivers could be generous one year
and stingy the next. Frosts, droughts, floods, weeds, or insects
could bring starvation. For survival, families worked together in
farming communities. As cities rose above the Mesopotamian 
plain, governments created huge farms.  From the river-fed land,
farmers cultivated the crops—wheat, barley, cucumbers, and 
figs—that nourished kingdoms for many years to come.

Working the Fields Farmers in 
Mesopotamia were allowed a cer-
tain amount of water each year to 
prepare their soil for planting and 
to water their crops. Local officials 
often decided when to open the 
floodgates in canals, allowing 
water into the fields. 

Farmers would let their animals 
graze in the wet soil, to trample and 
eat the weeds. The earliest farmers 
then broke up the soil using hand 
tools. This work became easier with 
the invention of the ox-drawn plow. 
After plowing, the seeds could be 
planted.

At first, farmers spread seeds by 
hand. In the 2000s B.c., they 
attached a funnel to the plow, as 
shown in the illustration, to spread 
the seeds easily and more evenly. 
After the grain was harvested, it 
was threshed, or pounded to sepa-
rate the grain from the straw. 

Focus on Farming
in Mesopotamia

Guided Instruction

 

■ Ask students to read the text and study the 
art, photos, and captions on these pages.

 

■ Ask students What effects did the rivers 
have on the lives of the Mesopotamians?
(The rivers were a source of both life and ter-
rible problems for the Mesopotamians, they 
provided water and silt for the crops, but 
could also bring starvation through
droughts and floods.)

 

■ Ask students Why do you think local 
officials decided when the floodgates 
would be opened?(Possible answers: so all 
of the farmers would have water at the same 
time; to avoid having too much or not 
enough water.)

 

■ As a class, answer the Assessment ques-
tions. Allow students to briefly discuss 
their responses with a partner before shar-
ing their answers with the class.

L2

For Gifted and Talented 
Working in pairs or groups, have 
students do research in the library or 
on the Internet to find out what kinds 
of crops the Mesopotamians grew. 
Then have each pair or group create a 
poster showing the crops and their 
uses. Poster should include photos or 
drawings of the type of grain, vegetable 

L3 or fruit, how it was grown, and what it 
was used for. Use Rubric for Assessing a 
Student Poster to evaluate students’ 
work.

Unit 1 History of Our World 
Teaching Resources, Rubric for Assessing 
a Student Poster, p. 83
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Assessment

Analyze Information Describe how 
farmers in Mesopotamia prepared the 
soil and planted their crops.

Draw Conclusions How did Mesopota-
mians improve their farming methods 
over time?

Farming Tools
Early farmers in Mesopotamia first used simple tools—
sticks for plowing and stone-bladed sickles, like the 
one shown here, for harvesting grain. In time, more 
efficient tools were invented.

Pottery
The pottery made by Mesopotamians had many 
uses. The spouted vessel above, from about 3000 B.C.,
was found in Iraq. It may have been used to carry 
water. The cup, dated to 2200–1900 B.C., was found 
in Israel. It was probably used to measure grain. 

Independent Practice
Have students work in pairs to create an 
“Instruction Manual” for growing a crop 
using the Mesopotamians’ farming method. 
Students should create a list of the numbered 
steps, and include drawings showing each 
step.

Answers

AssessmentAssessmentAssessmentAssessment

Analyze Information Local officials 
decided when to open the floodgates in 
canals which provided water for the farmers’ 
fields; farmers let their animals graze in the 
wet soil to eat the weeds and spread out the 
salt and minerals in the silt; farmers then 
broke up the soil and planted the seeds.
Drawing Conclusions  At first farmers 
broke up the soil using hand tools and 
spread seeds by hand; later the invention of 
the ox-drawn plow to break up the soil and a 
funnel attached to the plow to spread the 
seeds made the job much easier.
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Identifying Main IdeasIdentifying Main Ideas

“That movie was really confusing,” Brandon said to his friend Juan as 
they left the theater.

“The action was great, though,” said Juan. “Can you believe how
much that explorer had to go through to find the treasure?”

Juan’s comment gave Brandon an idea. “I guess that was the 
whole point of the movie—to show all the adventures they had 
while they tried to find the lost treasure.”

uan and Brandon were right. To understand any-
thing you read or see, you need to identify the 

main idea.

Learn the Skill
These steps will explain how to find the main idea
in a written paragraph or in any kind of informa-
tion that carries a message or a theme.

1 Look for an idea that all the sentences in 
the paragraph have in common. In a well-
written paragraph, most of the sentences 
provide details that support or explain a 
particular idea.

2 Identify the subject of the paragraph. You 
may find the subject stated in several sen-
tences. Or, you may find the subject in a 
topic sentence, one sentence that tells what 
the paragraph is about. The subject may 
also be stated in a title.

3 State the main idea in your own words.
Write one or two versions of the main idea 
or topic. Then reread the passage to make 
sure that what you wrote accurately identi-
fies the main idea.

J

Objective
Learn how to identify main ideas.

Prepare to Read
Build Background 
Knowledge
Conduct an Idea Wave (TE, p. T39) to ask 
students to identify movies they have seen 
recently. List these movies on the board. 
Then have individuals tell the main idea of 
the movie they have identified. Encourage 
students to state the main idea as clearly 
as possible.

Instruct

Identifying Main Ideas

Guided Instruction

 

■ Read the steps to identify main ideas as a 
class and write them on the board.

 

■ Help students learn the skill by following 
the steps on p. 54 as a class. Model each 
step in the activity by identifying the main 
idea of the boxed text in the Practice 
section. Read through the paragraph 
together, then have students name the key 
idea from each sentence and write it on the 
board. Develop a title for the paragraph 
based on the key ideas and help students 
transform the title into a sentence identify-
ing the main idea of the paragraph.

Independent Practice
Assign Skills for Life and have students 
complete it individually.

Unit 1 History of Our World 
Teaching Resources, Skills for Life, p. 72

Monitor Progress
As students are completing the Skills for 
Life worksheet, check to make sure they 
understand the skill steps. Provide assistance 
as needed.

L2

L2
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Practice the Skill
Read the text in the box below, and then use the steps
on page 54 to identify the main idea of the text.

1 What idea do the sentences in the paragraph have 
in common?

2 This paragraph does not have a title, so you will 
need to find the sentence or sentences that state 
the main idea. Is there a topic sentence?

3 First, try to come up with a title for the paragraph. 
Then turn the title into a complete sentence that 
identifies the main idea.

In 1901, an archaeologist discovered a 
stone pillar with an ancient set of laws—
Hammurabi’s Code. The black stone is 
almost eight feet tall and more than seven 
feet around. At its top is a carving of 
Hammurabi receiving the code of laws 
from the Babylonian god of justice. About 
3,500 lines of cuneiform characters are 
carved into the stone. These inscriptions 
are Hammurabi’s Code.

Apply the Skill 
Turn to page 44, and read the paragraph titled An Eye 
for an Eye. Follow the steps on page 54 to identify the 
main idea of the paragraph.

The stele, or stone pillar, on which
Hammurabi’s Code was written

Assess and Reteach

 

Assess Progress

 

Ask students to do the Apply the Skill 
activity.

 

Reteach

 

If students are having trouble applying the 
skill steps, have them review the skill using 
the interactive Social Studies Skills Tutor 
CD-ROM.

 

 

 

Identifying Main Ideas,

 

 Social Studies 
Skills Tutor CD-ROM

 

Extend

 

To extend the lesson, ask students to apply 
the skill steps to a specific paragraph or 
excerpt in any of the previous sections.

L2

L1

L3

 

Answer

 

Apply the Skill

 

All the sentences describe Hammurabi’s C
ode. The second and third sentences state the 
main idea. Possible title: The Laws of 
Hammurabi’s Code; The laws of 
Hammurabi’s code stated that punishments 
should be similar to the crime that was 
committed.

 

For Less Proficient Readers

 

Partner less proficient students with more 
proficient students to do Level 1 of the 

 

Identifying Main Ideas

 

 lesson on the Social 
Studies Skills Tutor CD-ROM together. 

L1

 

When the students feel more confident, 
they can move on to Level 2 alone.

 

 

 

Identifying Main Ideas,

 

 Social Studies 
Skills Tutor CD-ROM

 

HOW_TE_ch02.fm  Page 55  Thursday, August 17, 2006  2:07 PM


